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C H A P T E R  I  
T H E  P R O B L E M  A N D  D E F I N I T I O N S  O F  T E R M S  U S E D  
J o h n  D e w e y ' s  p h i l o s o p h y  o f  e d u c a t i o n  h a s  g r e a t l y  i n f l u -
e n c e d  t h e  m o d e r n  s c h o o l  p r o g r a m .  H e  b e l i e v e d  t h e  c h i l d  l e a r n s  
f r o m  e x p e r i e n c e  t h e  t h i n g s  t o  d o  a n d  t h o s e  n o t  t o  d o .  T h e  p u r p o s e  
i n  t e a c h i n g  t h e s e  d i s t i n c t i o n s  i s  t o  h e l p  t h e  c h i l d  c o n c e i v e  f i n e r  a n d  
b e t t e r  t h i n g s  t o  d o  a n d  t o  h e l p  h i m  l i v e  a  b e t t e r  l i f e .  A s  t h e  s t u d e n t  
l i v e s ,  w o r k s ,  a n d  p l a y s  a m o n g  h i s  f e l l o w  s t u d e n t s  a n d  t e a c h e r s  h e  
f i n d s  r e s o u r c e s  t h a t  h e l p  h i m  b u i l d  a  b e t t e r  l i f e .  T h e s e  r e s o u r c e s  
t h e n  b e c o m e  h i s  o w n  - - p a r t  o f  h i s  v e r y  b e i n g  - - h i s  b e c a u s e  t h e y  
m e e t  h i s  f e l t  n e e d s ,  a n d  h i s  b e c a u s e  h e  n o w  h o l d s  t h e m  r e a d y  t o  
u s e .
1  
T h e r e  h a v e  b e e n  m a n y  i n t e r p r e t a t i o n s  a n d  a p p l i c a t i o n s  
o f  t h i s  p h i l o s o p h y  o f  e d u c a t i o n ,  b u t  f e w  h a v e  a t t e m p t e d  t o  a p p l y  t h e  
i d e a l s  t h a t  a r e  s o  i m p o r t a n t  t o  i t s  f u n c t i o n .  
I .  T H E  P R O B L E M  
S t a t e m e n t  o f  t h e  p r o b l e m .  M o d e r n  e d u c a t i o n  i s  b a s e d  
o n  t h e  p h i l o s o p h y  t h a t  t h r o u g h  a  f u n c t i o n a l  a n d  p r a c t i c a l  p r o g r a m  
t h e  n e e d s  o f  t h e  c h i l d  w i l l  b e  m e t .  I n  a c t u a l  p r a c t i c e ,  t o o  o f t e n  
1  
P a u l  A r t h u r  S c h i l p p ,  T h e  P h i l o s o p h y  o f  J o h n  D e w e y  
( M e n a s h a ,  W i s c o n s i n ;  G e o r g e  B a n t a  P u b l i s h i n g  C o m p a n y ,  1 9 3 9 ) ,  
p .  4 6 0 .  
ideals are left out of this program. For the purpose of developing 
these ideals and incorporating them into the functional pragmatic 
school system to form a program that will come closer to answering 
the needs of the child, and in the spirit of the philosophy of John 
Dewey, a man of high ideals and great moral character, this study 
was written. 
Importance of the study. Among all the institutions of 
society the school is primary and of the greatest importance 
because it represents society's attempt to guide and nurture each 
oncoming generation. 2 
The United States has successfully built the greatest 
system of public education ever conceived by man. Every child in 
every one of our many neighborhoods in America has a school to 
which he can go. In many of these school systems he is offered a 
complete fourteen to sixteen year system of education including a 
public college. 3 
The schools have become the largest non-profit enter-
prise in the country. Nearly three billion dollars are being spent 
each year. The building of this system of schools is actually the 
most outstanding social achievement of the modern world. 4 
2 J. Donald Butler, Four Philosophies (New York: 
Harper and Brothers Publishers, 1951), p. 247. 
3Harold Rugg and William Withers, Social Foundations 
of Education (New York: Prentice-Hall, Inc., 1955), p. 25. 
4lbid. 
2 
3  
A t  l e a s t  f i f t y  m i l l i o n  A m e r i c a n s  a r e  d i r e c t l y  c o n c e r n e d  i n  
o n e  w a y  o r  a n o t h e r  w i t h  e d u c a t i o n  . .  T h i s  m e a n s  t h a t  a t  l e a s t  o n e  
t h i r d  o f  t h e  p e o p l e  o f  t h e  U n i t e d  S t a t e s  a r e  s o  e n g a g e d .  T h e s e  i m p r e s -
s i v e  f a c t s  d e m o n s t r a t e  t h e  A m e r i c a n  p e o p l e ' s  f a i t h  i n  t h e  d e m o c r a t i c  
w a y  o f  l i f e ;  f o r  t h a t  w a y  i s  b a s e d  o n  c o n s e n t ,  a n d  t h a t  i n  t u r n  o n  p o p -
u l a r  u n d e r s t a n d i n g .  T h e  o n l y  p e r m a n e n t  r o u t e  t o  u n d e r s t a n d i n g  i s  
t h e  c o n t i n u o u s  e d u c a t i o n  o f  a l l  t h e  p e o p l e .  W i t h  f i f t y  m i l l i o n  p e o p l e  
s o  c o n c e r n e d  w i t h  e d u c a t i o n ,  t h e  m a j o r  a c h i e v e m e n t  o f  t h e  p r o g r a m  
i s  m e r e l y  a  l i t e r a t e  p e o p l e .  A s  m a n y  a s  9 5  p e r  c e n t  o f  t h e  p e o p l e  
c a n  r e a d ,  w r i t e ,  a n d  r e c k o n ,  b u t  m a n y  d o  n o t  f u l l y  u n d e r s t a n d  t h e  
s o c i a l  p r o b l e m s  w i t h  w h i c h  t h e y  a r e  c o n f r o n t e d .  5  
T h e  m o d e r n  p h i l o s o p h i e s  o f  f u n c t i o n a l  s c h o o l  p r o g r a m s  
a r e  b e i n g  d e v e l o p e d  w i t h  t h e  p u r p o s e  o f  a n s w e r i n g  t h i s  p r o b l e m .  
T h e y  a d v o c a t e  s y s t e m s  w h e r e b y  p e o p l e  w i l l  b e c o m e  a w a r e  o f  t h e  
n e c e s s i t i e s  o f  s o c i e t y  t h e  w o r l d  o v e r .  W i t h  t h e  i n c l u s i o n  o f  i d e a l s  
t h e s e  n e c e s s i t i e s  w i l l  b e  m o r e  c l o s e l y  m e t ,  a n d  t h e  n e e d s  o f  c h i l -
d r e n  w i l l  b e  m o r e  c l o s e l y  a n s w e r e d .  
" T h e  a d v e n t u r e  o f  l e a r n i n g  i s  t h e  n o b l e s t  o c c u p a t i o n  o f  
m a n .  
1 1
6  O n c e  t h e  m i n d  h a s  e x p e r i e n c e d  t h e  s e a r c h  f o r  t r u t h ,  t h e  
e n t i r e  v i e w p o i n t  i s  c h a n g e d .  E a c h  d a y  b e c o m e s  s i g n i f i c a n t ,  a n d  
t h e r e  i s  n o  l o n g e r  t i m e  t o  b e  w a s t e d  i n  v a i n  h o p e s  a n d  i n c o n s o l a b l e  
r e g r e t s .  7  
: J l b i d .  
6 M a n l y  H a l l ,  J o u r n e y  i n  T r u t h  ( P h i l a d e l p h i a :  J .  P .  
L i p p i n c o t t ,  1 9 4 4 ) ,  p .  7 8 .  -
7  
I b i d .  
I I .  D E F I N I T I O N S  O F  T E R M S  U S E D  
C u r r i c u l u m .  T h r o u g h o u t  t h e  r e p o r t  o f  t h i s  s t u d y  t h e  t e r m  
" c u r r i c u l u m
1 1  
s h a l l  b e  i n t e r p r e t e d  a s  m e a n i n g  t h e  s u m  t o t a l  o f  a l l  t h e  
o r g a n i z e d  e x p e r i e n c e s  t h a t  t h e  s c h o o l  p r e s e n t s  t h e  c h i l d .  
I d e a l i s m .  F o r  t h e  p u r p o s e  o f  t h i s  s t u d y ,  t h e  t e r m  
1 1
i d e a l -
i s m "  s h a l l  b e  i n t e r p r e t e d  a s  m e a n i n g  a  s y s t e m  o r  t h e o r y  w h i c h  m a i n -
t a i n s  t h a t  t h e  r e a l  i s  o f  t h e  n a t u r e  o f  t h o u g h t ,  o r  t h a t  t h e  o b j e c t  o f  
e x t e r n a l  p e r c e p t i o n  c o n s i s t s  o f  i d e a s .  I t  w o u l d  b e  m u c h  b e t t e r  
t e r m e d  " i d e a i s m " .  
P r a g m a t i s m .  T h e  t e r m  " p r a g m a t i s m "  s h a l l  b e  i n t e r -
p r e t e d  a s  m e a n i n g  a  s y s t e m  o f  t h o u g h t  i n  w h i c h  s t r e s s  i s  p l a c e d  
u p o n  p r a c t i c a l  c o n s e q u e n c e s  a n d  v a l u e s  a s  s t a n d a r d s  f o r  e x p l i c a t i n g  
p h i l o s o p h i c  c o n c e p t s ,  a n d  a s  t e s t s  f o r  d e t e r m i n i n g  t h e i r  v a l u e  a n d  
t r u t h .  
R e a l i s m .  T h r o u g h o u t  t h e  r e p o r t  o f  t h i s  s t u d y  t h e  t e r m  
" r e a l i s m
1 1  
s h a l l  b e  i n t e r p r e t e d  a s  m e a n i n g  a  d o c t r i n e  t h a t  u n i v e r s a l s  
h a v e  a  r e a l  o b j e c t i v e  e x i s t e n c e :  t h e  a n t i t h e s i s  o f  i d e a l i s m .  
I I I .  L I M I T A T I O N S  O F  T H E  S T U D Y  
T h e  g e n e r a l i t i e s  a n d  o v e r a l l  o b j e c t i v e s  s t a t e d  i n  t h i s  s t u d y  
w e r e  a p p l i e d  t o  a l l  b r a n c h e s  o f  p u b l i c  a n d  p r i v a t e  e d u c a t i o n ;  w h e r e a s  
t h e  m o r e  d e t a i l e d  d e s c r i p t i o n s  a n d  m e t h o d s  w e r e  r e l a t e d  t o  t h e  p u b l i c  
e l e m e n t a r y  s c h o o l .  
4  
N o  d e f i n i t e  c o n c l u s i o n s  w e r e  m e a n t  t o  b e  d r a w n  f r o m  t h i s  
s t u d y  a s  t h e  t i t l e  
1 1
T o w a r d s  a n  I d e a l  E d u c a t i o n "  s u g g e s t s .  
T i m e  a n d  s p a c e  p r e v e n t  t h e  s a m p l i n g  o f  a l l  t h e  e d u c a t i o n a l  
p h i l o s o p h i e s  t h a t  h a v e  b e e n  d e v e l o p e d .  T h i s  s t u d y  w a s  l i m i t e d  t o  
s e v e r a l  o f  t h e  i d e a l i s t i c  a n d  p r a g m a t i c  s c h o o l s  w i t h  t h e  p u r p o s e  o f  
d e v e l o p i n g  a  c o m p r o m i s e  s y n t h e s i s  o f  t h e  t w o .  
I V .  E X P L A N A T I O N  O F  P R O C E D U R E  
C h a p t e r  t w o  c o n s i s t s  o f  a  r e v i e w  o f  l i t e r a t u r e  r e l a t e d  t o  
t h e  p r o b l e m  p r e s e n t e d  i n  t h i s  w r i t i n g .  
C h a p t e r  t h r e e  c o n s i s t s  o f  a  s y n t h e s i s  o f  t h e  f u n c t i o n a l  
a n d  i d e a l  w r i t i n g s  r e v i e w e d ,  a n d  r e l a t e s  t h e  f i n d i n g s  a n d  u n d e r -
s t a n d i n g s  r e s u l t i n g  f r o m  t h i s  s t u d y .  
5  
CHAPTER II 
REVIEW OF THE LITERATURE 
I. THE IDEALISTIC VIEW 
Michael Demiashkevich in his book, "An Introduction to 
the Philosophy of Education, 11 gave this definition of idealism: 
Idealism or spiritualism asserts that the ultimate reality 
is spiritual or immaterial; that it is something like our 
thought or images, something unextended in space. 1 
The term "idealism" is of Greek origin and is derived 
from the metaphysical doctrine of Plato (d. 347 B. C.) who 
taught that the ultimate reality consists of pure forms or 
ideas, of which things observable or "sensible" -- phenomena 
of the universe which are accessible to ou~ senses -- are 
merely imperfect reflections or shadows. 
In further explaining the meaning of idealism, Demiash-
kevich stated: 
The idealistic metaphysical doctrine is conjugated, epis-
temologically, with rationalism or apriorism or intuitivism. 
If the true reality is spiritual, if it is in the nature of thought 
or imagery, then our senses, which work only in conjunction 
with material stimuli addressing themselves to our physio-
logical organs, cannot be the channel through which the true 
reality can be reached. The senses themselves are according 
to the idealistic epistemology, merely confused ideas, and 
our problem is not to fit our perceptions to the world, but the 
world to our perceptions, because there exists nothing except 
what exists in the Absolute Mind and in our finite minds which 
partake, to a degree, of the Absolute Mind. What mind pro-
jects into the world is reality and the only reality there is. 
1 Michael Demiashkevich, An Introduction to the Philos-
ophy of Education, (New York: American Book Compan:Y.1935), 
p. 54. 
T h e  e x t e r n a l  w o r l d  i s  n o t h i n g  b u t  a  l a n d s c a p e  p a i n t e d  b y  o u r  
m i n d s  o r  s p i r i t s .  3  
I n  e x p l a i n i n g  t h e  c h a r a c t e r i s t i c s  o f  a  t y p i c a l l y  i d e a l i s t  
e d u c a t i o n ,  t h e  p r e s e n t  w r i t e r  w i l l  r e v i e w  l i t e r a t u r e  f i r s t  o n  t h e  p u p i l ,  
t h e n  t h e  o b j e c t i v e s  o f  e d u c a t i o n ,  a n d  f i n a l l y  t h e  e d u c a t i v e  p r o c e s s  
a l l  a s  a n  i d e a l i s t  w o u l d  c o n c e i v e  t h e m .  
T h e  p u p i l .  B u t l e r ,  i n  r e v i e w i n g  i d e a l i s t i c  w r i t i n g s  w r o t e  
t h e  f o l l o w i n g :  
B .  B .  B o g o s l o v s k y  i n  h i s  b o o k ,  " T h e  I d e a l  S c h o o l ,  
1 1  
h a s  
a d v a n c e d  s o m e  s u p p l e m e n t s  t o  a n  e x p e r i m e n t a l i s t  p h i l o s o p h y  
o f  e d u c a t i o n  w h i c h  d e s e r v e  a t t e n t i o n .  A m o n g  t h e s e  i s  a n  i d e a l -
i s t  t r e a t m e n t  o f  t h e  s e l f h o o d  o f  t h e  p u p i l .  I n  o r d e r  f o r  t h e  
p e r s o n a l i t y  t o  b e  f u l l f l e d g e d ,  h e  s a y s  i t  m u s t  b e  " c o n s c i o u s  o f  
i t s e l f  a s  s o m e t h i n g  l a r g e r  a n d  m o r e  c o m p r e h e n s i v e  t h a n  a n y  
s i n g l e  a t t i t u d e .  
1 1  
A n o t h e r  c h a r a c t e r i s t i c  o f  p e r s o n a l i t y  i s  u n i t y  
o r  o n e n e s s ;  t h e r e  c a n  b e  n o  s e r i o u s  
1 1
s e p a r a t i s t i c
1 1  
t e n d e n c i e s  
t h i s  s i d e  o f  t h e  a b n o r m a l .  A n d  a  t h i r d  c h a r a c t e r i s t i c  i s  u n i q u e -
n e s s  o r  i n d i v i d u a l i t t i :  " t h e r e  a r e  f e w  t h i n g s  m o r e  n a u s e a t i n g ,  
1 1  
s a y s  B o g o s l o v s k y ,  ' t h a n  a  s o c i e t y  o f  s t a n d a r d i z e d  m i n d s ,  e v e n  
i f  t h e y  a r e  s t a n d a r d i z e d  o n  a  r a t h e r  h i g h  l e v e l .  
1 1  
P e r s o n a l i t y  
s o  u n d e r s t o o d  i s  o f  s u p r e m e  v a l u e ,  a n d  r e s p e c t i n g  t h e  p e r -
s o n a l i t y  o f  t h e  p u p i l  a s  t h e  s u p r e m e  v a l u e  i s  a  d i s p o s i t i o n  
w h i c h  s h o u l d  u n d e r l i e  a l l  e d u c a t i o n .  T h i s  B o g o s l o v s k y  s a y s  
m a k e s  i t  i m p e r a t i v e  t h a t  t h r e e  r e l a t e d  v a l u e s  s h o u l d  a l w a y s  b e  
a c t u a l  i n  t h e  e d u c a t i v e  p r o c e s s .  Thes~ a r e  s i n c e r i t y ,  i n t e g -
r i t y ,  a n d  t h e  a v o i d a n c e  o f  o p p r e s s i o n .  
I d e a l i s t s  i n  g e n e r a l  h o l d  t h a t  t h e  p u p i l  i s  n e i t h e r  g o o d  n o r  
b a d  a t  b i r t h ;  h e  c a n  . b e c o m e  e i t h e r ,  d e p e n d i n g  l a r g e l y  u p o n  h i s  e n  v i -
r o n m e n t ,  s u r r o u n d i n g  i n f l u e n c e s ,  a n d  h i s  o w n  w i l l .  H o w e v e r ,  t o  b e  
a b l e  t o  r e a c h  a  r e a l i z a t i o n  o f  t r u e  v a l u e s  i s  s u c h  a  s t u p e n d o u s  t a s k ,  
3
I b i d ,  p .  5 5 .  
4
J .  D o n a l d  B u t l e r ,  F o u r  P h i l o s o p h i e s  a n d  T h e i r  P r a c t i c e  
i n  E d u c a t i o n  a n d  R e l i g i o n ,  ( N e w  Y o r k :  H a r p e r  a n d  B r o t h e r s  P u b -
l i s h e r s ,  1 9 5 1 Y : - p .  2 1 4 .  
7  
8 
that it is usually much easier to follow evil ways than the good. 5 
Horne stated this very well in explaining the characteristics 
of the pupil. 
The sense of natural justice, unless perverted, seems to be 
very strong in children. There is a natural basis too for con-
science in the sense that something is right, that there is a 
right. What is held to be right is a matter of education and 
training and life-associations. Conscience grows by what it feeds 
on. It is the sense of the better way. Any belittling of con-
science or its violation is damaging to character; it is blowing 
at the candlelight one has, it may be blowing it out. Man has a 
spark of celestial fire withig him which, if tended, will give his 
life light, heat, and power. 
The idealists say the pupil is a spiritual being. This belief 
is to them an important insight which goes deep into the essential 
nature of the pupil. Deeper, in fact, than any other philosophy. Along 
with this insight there is another of equal importance which has to do 
with moral situation. 
Idealism, as stated previously, admits the existence of evil 
in the world. It does not, however, grant evil any ultimate existence, 
but only recognizes its actuality in the present order. By so believing, 
the idealist recognizes that the possibility of doing evil is necessary 
in an order in which men are created free and have the opportunity to 
realize the goodness of God. 
The moral situation of the entire human race becomes impor-
tant to the idealist. The pupil in his classroom situation can not be 
5 Ibid, p. 217. 
6Herman Horrell Horne, This New Education, (New York: 
The Abingdon Press, 1931), p. 180.----
9  
i s o l a t e d  f r o m  t h e  a p p a r e n t  e v i l s  o f  t h e  w o r l d .  T h e  i d e a l i s t  t e a c h e r  
b e l i e v e s  h i s  p u p i l s  h a v e  s o u l s .  T o  s t a t e  t h i s  b r i n g s  u p  t h e  c o n s i d e r -
a t i o n  o f  w h a t  p o t e n t i a l  d o e s  t h e  p u i l  h a v e  o r  w h a t  d o e s  h e  a c t u a l l y  h a v e  
i n  h i m ,  a n d  h o w  t h e  t r a n s i t i o n  f r o m  t h e  p o t e n t i a l  t o  t h e  a c t u a l  c a n  b e  
b r o u g h t  a b o u t .  T h e s e  a s p e c t s  o f  t h e  p u p i l ' s  n a t u r e  b r i n g  u p  t h e  p r o b -
l e m  o f  i m m o r a l i t y  a n d  m o r a l i t y .  7  
I n  r e g a r d  t o  t h e  f i r s t ,  i m m o r t a l i t y ,  i d e a l i s t s  a r e  n o t  a g r e e d .  
T h o s e  p l a c i n g  g r e a t  s t r e s s  u p o n  t h e  a b s o l u t e  u n i t y  o f  t h e  U l t i m a t e  
S p i r i t  h o l d  t h a t  a t  d e a t h  t h e  l i m i t a t i o n s  w h i c h  o u t  t h e  i n d i v i d u a l -
i t i e s  o f  p e o p l e  i n  t h i s  l i f e  a r e  e r a s e d ,  a n d  t h e  f i n i t e  s p i r i t ,  s e p -
a r a t e d  f o r  a  t i m e  f r o m  t h e  U n i v e r s a l  S p i r i t ,  i s  l o s t  a g a i n  i n  t h a t  
i n f i n i t y  o f  b e i n g  f r o m  w h i c h  i t  c a m e .  B u t  d i f f e r i n g  f r o m  t h e s e  
a r e  m a n y  i d e a l i s t s  w h o  r e g a r d  i n d i v u a l i t y  a s  a  p r i m e  v a l u e  
w h i c h  i s  n o t  i n  o p p o s i t i o n  t o  t h e  u n i t y  o f  G o d .  8  
T h e  a c t u a l  t i m e  o f  e x i s t e n c e  o n  t h i s  p l a n e t  i s  b u t  a  v e r y  
s m a l l  t i m e  i n  c o m p a r i s o n  t o  t h e  o v e r - a l l  s o u l  g r o w t h .  T h e  p u p i l  i s  
b o r n  w i t h  a  c e r t a i n  p o t e n t i a l  w h i c h  h a s  b e e n  g a i n e d  t h r o u g h  m a n y  c e n t u r -
i e s  o f  s o u l  g r o w t h .  T h e  f e w  y e a r s  o f  l i f e  o n  e a r t h  a n d  t h e  s t i l l  f e w e r  
y e a r s  o f  f o r m a l  e d u c a t i o n  a f f o r d  t h e  p u p i l  t h e  o p p o r t u n i t y  t o  m a k e  a c t u a l  
t h a t  w h i c h  w a s  p o t e n t i a l  i n  h i m  a t  t h e  t i m e  o f  h i s  b i r t h .  T h e  w a y  i n  
w h i c h  h e  e m b r a c e s  t h i s  o p p o r t u n i t y  w i l l  d e t e r m i n e  h i s  d e s t i n y  i n  b o t h  
t h e  p r e s e n t  w o r l d  a n d  i n  t h e  w o r l d  t o  c o m e .  
9  
T h e  o b j e c t i v e s  o f  e d u c a t i o n .  H o r n e  h a s  p r e s e n t e d  i n  t h i r t y -
t h r e e  p o i n t s  t h e  c h a r a c t e r i s t i c s  o f  a n  i d e a l l y  e d u c a t e d  p e r s o n .  T h i s  
7 B u t l e r ,  o p .  c i t . ,  p p .  2 1 5 - 1 6 .  
8 I b i d ,  p .  2 1 6 .  
9
I b i d .  
p e r s o n  o f  c o u r s e  c o u l d  n o t  e x i s t ;  w h e r e a s ,  e v e r y b o d y  i s  s o m e w h a t  
e d u c a t e d ,  n o b o d y  i s  p e r f e c t l y  e d u c a t e d .  W e  d i f f e r  f r o m  o n e  a n o t h e r  
t o  t h e  d e g r e e  o f  o u r  i n d i v i d u a l  e d u c a t i o n .  W e  a r e  a l w a y s  b e c o m i n g  
m o r e  e d u c a t e d  b u t  n o t  n e c e s s a r i l y  b e t t e r  e d u c a t e d .  l O  
1 0  
H o r n e  f u r t h e r  s t a t e d  t h a t ,  
1 1  
E d u c a t i o n  i s  a d j u s t m e n t .  
1 1
1 1  A s  
w e  b e c o m e  b e t t e r  e d u c a t e d  w e  b e c o m e  b e t t e r  a d j u s t e d  i n w a r d l y  a n d  
o u t w a r d l y .  
1 2  
T h e  t h i r t y - t h r e e  c h a r a c t e r i s t i c s  o r  i d e a l i s t i c  o b j e c t i v e s  a s  
H o r n e  s t a t e d  t h e m  a r e :  
1 .  H e  i s  p h y s i c a l l y  f i t .  
2 .  H e  l i v e s  n e a r  t h e  m a x i m u m  o f  h i s  e f f i c i e n c y .  
3 .  H e  h a s  a  b o d y  w h i c h  i s  t h e  r e a d y  s e r v a n t  o f  h i s  w i l l .  
4 .  H e  i s  c a p a b l e  o f  e a r n i n g  a  l i v i n g  f o r  h i m s e l f .  
5 .  H e  i s  c o n s t a n t l y  d o i n g  h i s  w o r k  b e t t e r  a n d  b e t t e r  t h r o u g h  
s t u d y .  
6 .  H e  k n o w s  a b o u t  t h e  h u m a n  f a c t o r s  o f  t h e  s i t u a t i o n  o f  w h i c h  
h e  i s  a  p a r t .  
7 .  H e  r e g a r d s  o t h e r  p e r s o n s  a s  h a v i n g  t h e  s a m e  r i g h t s  a s  
h i m s e l f .  
8 .  H i s  s o c i a l  i n t e r e s t s  a r e  c o n s t a n t l y  w i d e n i n g .  
9 .  H e  k e e p s  o l d  f r i e n d s  a n d  m a k e s  n e w  o n e s .  
1 0 .  H e  i s  i n d i g n a n t  a t  s o c i a l  w r o n g s .  
1 1 .  H e  i s  a  s u i t a b l e  l i f e - p a r t n e r  f o r  a n o t h e r ,  o r  b e c o m i n g  s o .  
1 2 .  H e  i s  t o l e r a n t  o f  o p i n i o n s  d i f f e r e n t  f r o m  h i s  o w n .  
1 3 .  H e  h a s  g o o d  w i l l  t o w a r d  a l l  s o r t s  a n d  c o n d i t i o n s  o f  p e o p l e .  
1 4 .  H e  g i v e s  w i s e l y  o f  h i m s e l f  a n d  h i s  m e a n s .  
1 5 .  H e  s t a n d s  f o r  t h e  w e l f a r e  o f  t h e  l a r g e r  g r o u p  i n  t h e  
c l a s h  o f  h u m a n  i n t e r e s t s .  
1 6 .  H e  h o l d s  e x i s t i n g  s o c i a l  a r r a n g e m e n t s  t o  b e  i m p r o v a b l e .  
1  7 .  H i s  l o y a l t y  e x t e n d s  b e y o n d  f a m i l y  a n d  f r i e n d s  t o  g o o d  
c a u s e s .  
1 8 .  H e  i s  s e l f - c o n t r o l l e d  w i t h o u t  b e i n g  i n e r t ,  a n d  a c t i v e  w i t h -
o u t  b e i n g  n e r v o u s .  
1 0 H o r n e ,  o p  . .  c i t . ,  p .  1 2 5 .  
1 1
I b i d .  
1 2
I b i d .  
19. He loves nature. 
20. He prizes the creative more than the possessive. 
21. His intellectual horizon is constantly expanding. 
22. His opinions are based on evidence, not on emotional 
attitude. 
2 3. He is careful in expressing judgments. 
24. He is good company to himself. 
25. His is a happy life. 
26. He can enjoy a vacation. 
2 7. He prefers that useful articles be also aesthetic. 
28. He has the courage to do right against odds. 
2 9. He feels at ease in the presence of those greater than 
himself. 
30. He can make something with his hands. 
31. He is democratic in his attitudes. 
32. He can play with children and have a truly fine time. 
11 
33. He senses his kinship with all men and with the Reality 
of which they are an express part. 13 
Demiashkevich quite emphatically defended the right of the 
school to conduct free discussion and questioning of moral values. 
"It may be reasonably doubted whether an unexamined life is worth 
living. 1114 
He further stated that pupils should leave school with moral 
concepts that are backed by an adequate reserve of intelligence. They 
should be able to distinguish between a really great message of lasting 
value. and the little things that come and go day by day. 15 
Youth desires the epoch of youth. It is a natural and beauti-
ful and, on the whole, a useful peculiarity of youth, to strive to-
ward and to dream about new, better forms of life, individual and 
social. To achieve a desirable lasting improvement, however 
small, in human affairs, it is necessary to dream about and to 
13lbid, pp. 126-236. 
14Demiashkevich, ~· cit., p. 340. 
15Ibid, p. 341. 
1 2  
s t r i v e  t o w a r d  t h e  g r a n d i o s e .  1 6  
D e m i a s h k e v i c h  f u r t h e r  s t a t e d ,  " T h e  m o s t  f o o l i s h  o f  a l l  
e r r o r s  f o r  c l e v e r  y o u n g  m e n  t o  b e l i e v e  i s  t h a t  t h e y  f o r f e i t  t h e i r  o r i g -
i n a l i t y  i n  r e c o g n i z i n g  a  t r u t h  w h i c h  h a s  a l r e a d y  b e e n  r e c o g n i z e d  b y  
o t h e r s .  
1 1 1  
7  
T h e  e d u c a t i v e  p r o c e s s .  T h e  m a i n  c h a r a c t e r i z a t i o n  o f  i d e a -
l i s t  i n s p i r e d  e d u c a t i o n  i s  t h a t  i t  i s  i d e a l - c e n t e r e d .  T h i s  d o e s  n o t  m e a n ,  
a s  s o m e  c r i t i c s  w o u l d  h a v e  u s  b e l i e v e ,  t h a t  t h e  i d e a l i s t  b u i l d s  h i s  p r o -
g r a m  o f  e d u c a t i o n  o n  a  r o m a n t i c  p i c t u r e  o f  w h a t  h e  w o u l d  l i k e  t h e  
c h i l d  t o  b e  a n d  s o m e  u t o p i a n  p i c t u r e  o f  a  p e r f e c t  s o c i e t y .  1 8  
T h e  i d e a l i s t  i s  f i r s t  o f  a l l  a  m e t a p h y s i c a l  i d e a l i s t  a n d  s e c -
o n d l y  a  m o r a l  a n d  s o c i a l  i d e a l i s t .  T h e  u l t i m a t e l y  r e a l ,  h e  s a y s ,  
i s  S p i r i t ;  a n d  t h i s  u l t i m a t e l y  r e a l  S p i r i t  i s  a b s o l u t e l y  g o o d .  I n d i -
v i d u a l  c h i l d r e n  o f  m e n  a s  a c t u a l l y  f o u n d  i n  t h e  c l a s s r o o m  m a y  b e  
f a r  f r o m  t h e  g o o d n e s s  o f  G o d  i n  m o r a l  a c h i e v e m e n t .  A n d  p r e -
s e n t  s o c i e t y  m a y  f a l l  f a r  s h o r t  i n  r e s e m b l i n g  t h e  c o m i n g  C i t y  o f  
G o d .  B u t  s i n c e  u l t i m a t e  r e a l i t y  i s  u l t i m a t e ,  a n d  s i n c e  p r e s e n t  
m a n  a n d  h i s  s o c i e t y  a r e  t r a n s i t o r y ,  e d u c a t i o n  m u s t  b e  c o n f o r m e d  
t o  t h e  u l t i m a t e ,  w h i c h  i s  G o d ,  r a t h e r  t h a n  t o  p r e s e n t  m a n  a n d  
p r e s e n t  s o c i e t y ,  w h i c h  a r e  u n c e r t a i n  a n d  c h a n g i n g .  1 9  
I n  e x p l a i n i n g  t h e  r o l e  o f  t h e  t e a c h e r  i n  t h e  i d e a l i s t i c  e d u -
c a t i o n ,  B u t l e r  g a v e  t h e  f o l l o w i n g  p o i n t s :  
1 .  T h e  t e a c h e r  i s  t h e  p e r s o n i f i c a t i o n  o f  r e a l i t y  f o r  t h e  
c h i l d  . . . .  
1 6
I b i d .  
l  7  I b i d ,  p .  3 4 2 .  
1 8 J .  D o n a l d  B u t l e r ,  F o u r  P h i l o s o p h i e s  a n d  T h e i r  P r a c t i c e  
i n  E d u c a t i o n  a n d  R e l i g i o n ,  ( N e w  Y o r k :  H a r p e r  a n d  B r o t h e r s  P u b l i s h e r s ,  
1 9 5 1 ) ,  p p .  2 2 4 - 2 5 .  
1
9
I b i d .  
13 
2. The teacher should be a specialist in the knowledge of 
pupils .... 
3. The teacher should be an excellent technician .... 
4. The teacher should be the kind of person who commands 
the respect of the pupil by virtue of what he himself 
is. . . . 
5. The teacher should be a personal friend of the individual 
student. ... 
6. The teacher should be a person who awakens in the 
pupil the desire to learn. . . . 
7. The teacher should be a master of the art of living. 
8. The teacher should be a co-worker with God in per-
fecting man. . . . 
9. The teacher should be one who capably communicates 
his subject. . . . 
10. The teacher must be one who appreciates the subject 
he te~ches .... 
11. The teacher who really teaches is always learning at 
the same time that he teaches. . . . 
12. The teacher is an apostle of progress .... 
13. The teacher should also be a maker of democracies. 
14. An appropriate final characterization of the ideal 
teacher is that he ought to be a study in self-elimination. 20 
In explaining the construction of the idealistic curriculum, 
Horne believed that: 
The curriculum is that which the pupil is taught. It involves 
more than the acts of learning and quiet study: it involves occupa-
tions, productions, achievements, exercise, activity. It thus is 
representative of the motor as well as the sensory elements in 
the nervous system of the pupil. On the side of society it is repre-
sentative of what the race has done in its contact with its world, - -
the secrets of knowledge it has wrested from the bosoms of nature 
and man, the ideals of the imagination it has embodied in perm-
anent forms of art, and the deeds of man's will that have changed 
the face of nature and the character of human society. 21 
Most idealists are in agreement in insisting that all education 
20ibid, pp. 226-29. 
21Herman Horrell Horne, The Psychological Principals of 
Education, (New York: The MacMillan Company, 1909), p. 32. 
1 4  
c a n  n o t  b e  b y  d i r e c t  e x p e r i e n c e ,  w h i c h  i s  t h e  a s s u m p t i o n  i n  m o d e r n  
e d u c a t i o n a l  e x p e r i m e n t s .  2 2  
H o r n e ,  i n  r e m a r k i n g  o n  t h e  t e r m  " e d u c a t i o n  i s  l i f e , "  
o b j e c t s  t h a t  e d u c a t i o n  c a n ' t  b e  a l l  o f  l i f e .  H e  c o n c e d e s  i t  i s  t r u e  
t h a t  w e  l e a r n  b y  a l l  o f  o u r  e x p e r i e n c e s ,  b u t  w e  w o u l d  b e  m u c h  b e t t e r  
o f f  w i t h o u t  s o m e  o f  t h e m .  T h e  s c h o o l  a t  b e s t  i s  l i m i t e d  t o  e x e m p l i f y -
i n g  c e r t a i n  p h a s e s  o f  l i f e .  2 3  
H o r n e  f u r t h e r  s t a t e d  t h a t  p u p i l s  i n  t h e  i d e a l i s t i c  s c h o o l  a r e  
t o  e x p e r i m e n t  a n d  r e a d  a n d  e n g a g e  i n  a c t i v i t i e s  a n d  m a k e  t h e i r  s c h o o l  
a s  m u c h  a  s o c i a l  c e n t e r  a s  p o s s i b l e ,  b u t  i t  i s  s o  n e c e s s a r y  t o  r e c o g -
n i z e  t h a t  c e r t a i n  v a l u a b l e  e l e m e n t s  i n  A m e r i c a n  s o c i a l  l i f e  c a n ' t  b e  
e x p r e s s e d  t h r o u g h  t h e  s c h o o l .  T w o  o f  t h e s e  e l e m e n t s  a r e  p a r t y  
p o l i t i c s  a n d  d e n o m i n a t i o n a l  r e l i g i o n .  T h e  A m e r i c a n  s c h o o l  i s  l i m i t e d  
i n  i t s  r o l e  a s  t h e  c e n t e r  f o r  a l l  s o c i a l  i n f l u e n c e s .  2 4  
B u t l e r  e x p l a i n e d  t h a t  l e a r n i n g  b y  " e x p e r i e n c e  a s  a  c o n -
s i s t e n t  p o l i c y  m e a n s  t h a t  k n o w l e d g e  i s  n o t  i n t r o d u c e d  u n t i l  t h e  
l e a r n e r  d i s c o v e r s  a  n e e d  f o r  e a c h  i t e m  o f  k n o w l e d g e  i n  e x p e r i e n c e .  
1 1
2
5  
M o s t  i d e a l i s t s  h o l d  t h a t  t h i s  c a n  b e  d a n g e r o u s  i n  l i f e ,  f o r  i n  c a s e s  o f  
s e r i o u s  n e e d  i t  i s  m u c h  b e t t e r  t o  h a v e  t h e  k n o w l e d g e  r e a d y  t o  u s e  t h a n  
2 2 B u t l e r ,  o p .  c i t . ,  p .  2 4 3 .  
2 3 H e r m a n  H o r r e l l  H o r n e ,  T h i s  N e w  E d u c a t i o n  ( N e w  Y o r k :  
T h e  A b i n g d o n  P r e s s ,  1 9 3 1 ) ,  p .  8 6 .  - - - -
2 4 : £ h i d .  
2  
5
B u t l e r ,  o p .  c i t . ,  p .  2  4 3 .  
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to attempt to learn the knowledge from that experience. 26 
In def ending this idealistic view, Demiashkevich argued 
that a democratic form of government is very largely based on vicar-
ious experience. 27 
The worth-while experience of others, embodied in the 
spoken, written, or printed word, is common mental or spiri-
tual wealth. Among the birthrights of the child is the right to 
culture; in other words, the right to share in the accumulated 
experience of humanity. This right of the child seems to be 
the basis of all the fundamental rights and duties of a man and 
citizen in a democracy. 2 8 
In relating the idealistic methods of teaching, Butler stated 
that while the idealist believes in experimentation, activity, and the 
project, he also believes that doing is just one among many methods, 
not 11 the11 method. The idealist prefers a sort of informal dialectic 
to be in process in the classroom. Alternatives of thought and of 
action are always present. He wants the student to be confronted by 
decision and selection as much of the time as poosible. The prime 
methods used in bringing about this dialectic is by questioning and 
discussion. By carefully using these methods the teacher can lend 
real meaning to the subject being studied. Questions as such are not 
used so much to find out what the student knows, as they are to cul-
tivate his judgment. 29 
26Ibid, pp. 243-44. 
27oemiashkevich, op. cit., p. 170. 
28fuid. 
2 9Butler, op. cit., pp. 244-47. 
1 6  
A n o t h e r  m e t h o d  o f  t e a c h i n g  e m p l o y e d  b y  t h e  i d e a l i s t  i s  t h e  
u s e  o f  t h e  l e c t u r e .  I t  m u s t ,  h o w e v e r ,  a l l o w  p l a c e  f o r  s t u d e n t  q u e s -
t i o n i n g ,  r e s p o n s e ,  o r  j u d g m e n t .  
A  t h i r d  m e t h o d  u s e d  i s  t h e  p r o j e c t  i n  w h i c h  s t u d e n t s  e i t h e r  
s i n g l y  o r  i n  g r o u p s  p u r s u e  a  c o n s t r u c t i v e  t a s k  t h e m s e l v e s .  T h e  s t u -
d e n t s  w i l l  m a k e  g o o d  u s e  o f  a l l  c o m m u n i t y  f a c i l i t i e s ,  n o t e b o o k s  t o  b e  
a s s e m b l e d ,  e s s a y s  t o  b e  w r i t t e n ,  r e f e r e n c e  l e a d s ,  w r i t i n g ,  s k e t c h i n g ,  
a n d  m a n y  o t h e r  a c t i v i t i e s  t h a t  g r o w  o u t  o f  t h e  u n i t  o f  s t u d y .  
3
o  
I I .  T H E  P R A G M A T I C  V I E W  
P r a g m a t i s m  h a s  b e c o m e  a  l e a d i n g  p h i l o s o p h y  i n  e d u c a t i o n  
t o d a y .  I t  h a s  g i v e n  e d u c a t i o n  a  p r i m a r y  a n d  c e n t r a l  p l a c e  a m o n g  t h e  
s o c i a l  i n s t i t u t i o n s .  T h e  m o s t  n o t a b l e  c o n t r i b u t o r  t o  t h e  p h i l o s o p h y  o f  
p r a g m a t i s m  h a s  b e e n  t h a t  o f  J o h n  D e w e y .  3 1  
B u t l e r ,  i n  d e v e l o p i n g  t h e  m e a n i n g  o f  p r a g m a t i s m  s t a t e d :  
P r a g m a t i s m  b u i l d s  o n  t h e  i n t u i t i o n  t h a t  e x p e r i e n c e  i s  t h e  
p r o v i n g  g r o u n d  i n  w h i c h  t h e  w o r t h  o f  t h i n g s  i s  m a d e  p l a i n .  W h i l e  
i t s  t w e n t i e t h - c e n t u r y  e x p o n e n t s  h a i l  i t  a s  a  n e w  p h i l o s o p h y ,  t h e y  
d o  n o t  r e g a r d  t h e  r e l i a n c e  o n  e x p e r i e n c e  f o r  w h i c h  i t  s t a n d s  a s  
a  n e w  t h i n g .  R e s p e c t  f o r  e x p e r i e n c e  a n d  i t s  p o w e r  t o  s h o w  t h e  
w o r t h  o f  t h i n g s  i s  a l m o s t  a s  o l d  a s  t h e  h u m a n  r a c e  i t s e l f .  W h a t  
p r a g m a t i s m  h a s  d o n e  h a s  b e e n  t o  t r a n s l a t e  t h i s  c o n f i d e n c e  i n  
e x p e r i e n c e  i n t o  t h e  l a n g u a g e  o f  t h e  s c h o o l s ,  t o  i n t e l l e c t u a l i z e  
i t  a n d  m a k e  i t  a t  h o m e  i n  t h e  r a n k s  o f  t h e  l e a r n e d .  F o r  m i l l e n i a  
i t  h a s  b e e n  n a t i v e  t o  t h e  f i e l d  a n d  t h e  m a r k e t  p l a c e ;  i n  r e c e n t  
d e c a d e s  i t  h a s  b e e n  f l o u r i s h i n g  i n  c l a s s r o o m  a n d  l a b o r a t o r y ,  
3 0 i b i d .  
3 1 I b i d ,  p .  4 5 7 .  
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and on the printed page ••. p:ragmatism has said, 11 Experience 
is the real test of all things." ::S2 
James further explained pragmatism by explaining the 
11 pragmatic method." 
The pragmatic method is primarily a method of settling 
metaphysical disputes that otherwise might be interminable. ls 
the world one or many? -- fated or free? -- material or spiri-
tual? -- here are notions either of which.may or may not hold 
good of the world; and disputes over such notions are unending. 
The pragmatic method in such cases is to try to interpret each 
notion by tracing its respective practical consequences. What 
difference would it practically make to anyone if this notion 
rather than that notion were true? If no practical difference 
whatever can be traced, then the alternatives mean practically 
the same thing, and all dispute is idle. Whenever a dispute is 
serious, we ought to be able to show some practical difference 
that must follow from one side or the other's being right. 33 
As in the preceding section on idealism, this section will 
begin with the pragmatic conception of the pupil, then review the 
pragmatic objectives of education, and finally will review the educative 
process as the pragmatist sees it. 
John Dewey explained the importance of experience to edu-
cation and also the position it enjoys in the philosophy of pragmatism. 
To "learn from experience" is to make a backward and 
forward connection between what we do to things and what we 
enjoy or suffer from things in consequence. Under such con-
ditions, doing becomes a trying; an experiment with the world 
to find out what it is like; the undergoing becomes instruction --
discovery of the connection of things. 34 
32lbid, pp. 422-23. 
33William James, Pragmatism (New York: Longmans, Green 
and Company, 1928), pp. 45-46. 
34John Dewey, Democracy and Education (New York: The 
Macmillan Company, 1916), p. 164. 
T h e  p u p i l .  O n e  o f  t h e  m a i n  d i f f e r e n c e s  o f  o p i n i o n  b e t w e e n  
t h e  i d e a l i s t s  a n d  t h e  p r a g m a t i s t s  i s  t h a t  o f  t h e  n a t u r e  o f  t h e  m i n d .  
1 8  
T h e  i d e a l i s t s  g e n e r a l l y  b e l i e v e  i n  t h e  d u a l i s m  o f  m i n d ,  t h a t  
i s ,  t h e  b o d y  a n d  t h e  s p i r i t  a r e  s e p a r a t e .  W h e r e a s ,  p r a g m a t i s t s  g e n -
e r a l l y  b e l i e v e  i n  a  m o n i s t i c  m i n d ,  o r  t h e  b o d y  a n d  s p i r i t  a r e  o n e  a n d  
s h o u l d  b e  v i e w e d  a n d  e d u c a t e d  a s  o n e .  
J o h n  D e w e y  b e l i e v e d  t h e  p h i l o s o p h y  o f  d u a l i s m  t o  b e  v e r y  
h a r m f u l  a n d  i n  m a n y  w a y s  e v i l .  I n  h i s  D e m o c r a c y  a n d  E d u c a t i o n ,  h e  
s t a t e d  w h a t  h e  c o n s i d e r e d  s o m e  o f  t h e  m o r e  s t r i k i n g  e f f e c t s .  
I n  p a r t  b o d i l y  a c t i v i t y  b e c o m e s  a n  i n t r u d e r .  H a v i n g  n o t h i n g ,  
s o  i t  i s  t h o u g h t ,  t o  d o  w i t h  m e n t a l  a c t i v i t y ,  i t  b e c o m e s  a  d i s -
t r a c t i o n ,  a n  e v i l  t o  b e  c o n t e n d e d  w i t h .  F o r  t h e  p u p i l  h a s  a  
b o d y ,  a n d  b r i n g s  i t  t o  s c h o o l  a l o n g  w i t h  h i s  m i n d .  A n d  t h e  b o d y  
i s ,  o f  n e c e s s i t y ,  a  w e l l s p r i n g  o f  e n e r g y ;  i t  h a s  t o  d o  s o m e t h i n g .  3 5  
D e w e y  w e n t  o n  t o  e x p l a i n  t h e  a p p l i c a t i o n  o f  d u a l i s m  t o  e d u -
c a t i o n  a n d  t h e  r e s u l t s  b y  s a y i n g  t h i s  p h i l o s o p h y  r e s u l t s  i n  n e r v o u s  
s t r a i n  a n d  f a t i g u e  f o r  b o t h  t h e  t e a c h e r  a n d  t h e  p u p i l .  3 6  
B o d i l y  a c t i v i t y  i s  d i v o r c e d  f r o m  t h e  p e r c e p t i o n  o f  m e a n i n g .  
T h e  n e g l e c t e d  b o d y ,  h a v i n g  n o  o r g a n i z e d  f r u i t f u l  c h a n n e l s  o f  
a c t i v i t y ,  b r e a k s  f o r t h ,  w i t h o u t  k n o w i n g  w h y  o r  h o w ,  i n t o  m e a n -
i n g l e s s  b o i s t e r o u s n e s s ,  o r  s e t t l e s  i n t o  e q u a l l y  m e a n i n g l e s s  
f o o l i n g  - - b o t h  v e r y  d i f f e r e n t  f r o m  t h e  n o r m a l  p l a y  o f  c h i l d r e n .  
3
7  
T h e  r e s u l t  i s  t h a t  t h e  c h i l d r e n  a r e  n o t  e d u c a t e d  i n t o  t h e  
" r e s p o n s i b i l i t y  f o r  t h e  s i g n i f i c a n t  a n d  g r a c e f u l  u s e  o f  b o d i l y  p o w e r s ,  b u t  
3 5 I b i d ,  p .  1 6 5 .  
3 6 l b i d .  
3 7 I b i d .  
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into an enforced duty not to give them free play. 11 38 Greek education 
made remarkable achievements because they were never misled by 
"false notions into attempted separation of mind and body. 11 39 
Another of the harmful effects of dualism as stated by 
Dewey is that the eye and ear and other senses which are bodily activi-
ties have to be used. They have to be used to take in what the teacher 
or the book or the blackboard says. The mouth and vocal organs and 
the hands have to be used to express the written word. "Using the 
muscles repeatedly in the same way fixes in them an automatic tend-
ency to repeat. 11 40 In all the pupil's activity outside the school he 
learns the use and value of his senses in connection with what he is 
doing. This is life. Therefore, in the actual classroom situation, 
the pupil must also have meaning of physical activity as it is related 
to what he is attempting to learn. Children must not be "expected to 
use their eyes to note the form of words, irrespective of their mean-
ing, in order to reproduce them in spelling or reading, the resulting 
training is simply of isolated sense organs and muscles, 11 41 
This method which isolates the sense organs from the pur-
pose develops a mechanical habit void of meaning. "Any way is 
mechanical which narrows down the bodily activity so that a separation 
38Ibid, p. 166. 
39Ibid. 
40rbid. 
41 Ibid 
--' 
p. 16 7. 
2 0  
o f  b o d y  f r o m  m i n d  - - t h a t  i s  f r o m  r e c o g n i t i o n  o f  m e a n i n g  - - i s  s e t  u p .  
1 1
4 2  
T h e  m i n d  c a n n o t  p e r c e i v e  t h i n g s  a p a r t  f r o m  r e l a t i o n s .  A  
t h i n g  c a n n o t  b e  p e r c e i v e d  b y  m e r e  p h y s i c a l  j u x t a p o s i t i o n ;  j u d g m e n t  m u s t  
a l s o  b e  e m p l o y e d  i n  t h e  p e r c e p t i o n  t o  e s t a b l i s h  t h e  v e r y  p u r p o s e  f o r  
w h i c h  t h e  t h i n g  w a s  m e a n t  t o  b e  o r  f u n c t i o n .  T h e  m o r e  e x t e n s i v e  o u r  
o b s e r v a t i o n s  a n d  i d e a s  t h e  m o r e  a l i v e  o u r  m e n t a l  a c t i o n  i s .  I f  a  v i t a l  
e x p e r i e n c e  i s  c o n n e c t e d  w i t h  o u r  o b s e r v a t i o n s  a n d  i d e a s  a n d  j u d g m e n t  
m u s t  b e  u s e d ,  t h e n  t h e s e  v e r y  p e r c e p t i o n  a n d  i d e a s  w i l l  b e c o m e  m u c h  
k e e n e r . 4 3  
T h e  p u p i l  i n  a  c l a s s r o o m  s i t u a t i o n  i s  m o r e  i n t e r e s t e d  i n  
r e c i t a t i o n s  t h a n  i n  l e c t u r e s .  I n  r e c i t a t i o n  h e  h a s  a  c h a n c e  t o  d o  s o m e -
t h i n g  a n d  t o  i n t e r a c t  b e t w e e n  h i s  t e a c h e r  a n d  f e l l o w  p u p i l s ;  w h e r e a s ,  
i n  a  l e c t u r e  h e  h a s  t o  s i t  i n a c t i v e l y  a n d  l i s t e n  a n d  t a k e  n o t e s  s o m e w h a t  
p a s s i v e l y .  H e  l i k e s  e x p e r i m e n t s ,  f o r  a g a i n  h e  t a k e s  a n  a c t i v e  p a r t ,  
b u t  t h e s e  e x p e r i m e n t s  a r e  u s u a l l y  c o m p l e t e  i n  t h e m s e l v e s  a n d  u n c o n -
n e c t e d  a n d  t e a c h  t h e i r  o w n  t e c h n i q u e  a n d  p a r t i c u l a r  i n s i g h t  r a t h e r  t h a n  
t h e  s u b j e c t .  4
4  
D e w e y  w r o t e :  
W e  m u s t  s u b s t i t u t e  f o r  t h i s  f u t i l e  a n d  h a r m f u l  a i m  t h e  b e t t e r  
i d e a l  o f  d e a l i n g  t h o r o u g h l y  w i t h  a  s m a l l  n u m b e r  o f  t y p i c a l  e x p e r -
i e n c e s  i n  s u c h  a  w a y  a s  t o  m a s t e r  t h e  t o o l s  o f  l e a r n i n g ,  a n d  p r e -
s e n t  s i t u a t i o n s  t h a t  m a k e  p u p i l s  h u n g r y  t o  a c q u i r e  a d d i t i o n a l  
k n o w l e d g e .  B y  t h e  c o n v e n t i o n a l  m e t h o d  o f  t e a c h i n g ,  t h e  p u p i l  
4 2 1 b i d .  
4 3 1 b i d ,  p .  1 6 8 - 6 9 .  
4 4 R u p e r t  C .  L o d g e ,  P h i l o s o p h y  o f  E d u c a t i o n  ( N e w  Y o r k :  
H a r p e r  a n d  B r o t h e r s  P u b l i s h e r s ,  1 9 3 7 ) ,  p .  5 7 .  
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learns maps instead of the world -- the symbol instead of the 
fact. What the pupil really needs is not exact information about 
topography, but how to find out for himself. 45 
11 The pragmatist pupil does not expect to be turned into a 
narrow scholar or another worldly mystic. He does expect to become 
a thoroughly practical up-to-date citizen of his own world. 11 46 
As Dewey said: 
In the great majority of human beings the distinctively intel-
lectual interest is not dominant. They have the so-called prac-
tical impulse and disposition .... While our educational leaders 
are talking of culture, the development of personality, etc., as 
the end and aim of education, the great majority of those who 
pass under the tuition of the school regard it only as a narrowly 
practical tool with which to get bread and butter enough to eke 
out a restricted life. If we were to conceive our educational 
end and aim in a less exclusive way, if we were to introduce 
into educational processes the activities which appeal to those 
whose dominant interest is to do and to make, we should find the 
hold of the school upon its members to be more vital, more pro-
longed, containing more of culture. 47 
Objectives of Education. It is very difficult for a pragmatist 
to state his general objectives of education. As new objectives are 
achieved they always give way to still newer ones. New education for 
new development is continually necessary and with new developments 
and new education come new objectives. 48 
A group of distinguished educators, working with the State 
45John Dewey, Schools of Tomorrow (New York: E. P. 
Dutton and Company, 1915), p. 16:-
46Lodge, op. cit., p. 58. 
47 John Dewey, The School and Society (Chicago: The 
University of Chicago Press, 1900), p. 26. 
48Butler, op. cit., p. 462. 
2 2  
E d u c a t i o n  D e p a r t m e n t  o f  t h e  S t a t e  o f  N e w  Y o r k ,  c o m p i l e d  i d e a s  a n d  
i n f o r m a t i o n  o f  w h a t  t h e  e l e m e n t a r y  s c h o o l s  s h o u l d  d o  f o r  t h e  c h i l d r e n .  
T h e y  s t a t e  t w e n t y - t h r e e  o b j e c t i v e s  o f  t h e  e l e m e n t a r y  s c h o o l .  T h e s e  
o b j e c t i v e s  a r e  v e r y  g e n e r a l  a n d  a l l o w  f o r  t h e  f l e x i b i l i t y  o f  c h a n g e  
t h e  p r a g m a t i s t  n e e d s .  T h e y  s t a t e  q u i t e  e f f e c t i v e l y  t h e  v i e w s  o f  t h e  
m o d e r n  p r o g r e s s i v e  p r a g m a t i s t .  
1 .  T h e  e l e m e n t a r y  s c h o o l  t e a c h e s  t h e  f u n d a m e n t a l  
s k i l l s  a n d  k n o w l e d g e s  a s  a  f o u n d a t i o n  f o r  f u r t h e r  
l e a r n i n g  a n d  m o r e  e f f e c t i v e  l i v i n g .  
2 .  T h e  e l e m e n t a r y  s c h o o l  w o r k s  t o w a r d  t h e  e m o t i o n a l  
a d j u s t m e n t  o f  c h i l d r e n .  
3 .  T h e  e l e m e n t a r y  s c h o o l  p r o v i d e s  f o r  s o c i a l  d e v e l o p -
m e n t  t h r o u g h  g r o u p  e x p e r i e n c e s .  
4 .  T h e  e l e m e n t a r y  s c h o o l  e n c o u r a g e s  d e s i r a b l e  p e r s o n a l  
d e v e l o p m e n t .  
5 .  T h e  e l e m e n t a r y  s c h o o l  p r o v i d e s  f o r  t h e  o p t i m u m  
h e a l t h  a n d  p h y s i c a l  d e v e l o p m e n t  o f  c h i l d r e n .  
6 .  T h e  e l e m e n t a r y  s c h o o l  e n c o u r a g e s  p u p i l  c r e a t i v i t y  
a n d  a p p r e c i a t i o n  o f  t h e  c r e a t i v i t y  o f  o t h e r s .  
7 .  T h e  e l e m e n t a r y  s c h o o l  m a k e s  p r o v i s i o n  f o r  m e e t i n g  
t h e  i n d i v i d u a l  d i f f e r e n c e s  a m o n g  c h i l d r e n .  
8 .  T h e  e l e m e n t a r y  s c h o o l  p r o v i d e s  l e a r n i n g  e x p e r i e n c e s  
t h a t  a r e  p u r p o s e f u l ,  m e a n i n g f u l  a n d  i n t e r e s t i n g .  
9 .  T h e  e l e m e n t a r y  s c h o o l  p r o v i d e s  o p p o r t u n i t i e s  f o r  
c h i l d r e n  t o  p a r t i c i p a t e  i n  t h e  p l a n n i n g  a n d  o r g a n i z a -
t i o n  o f  l e a r n i n g  e x p e r i e n c e s .  
1 0 .  T h e  e l e m e n t a r y  s c h o o l  e v a l u a t e s  t h e  p r o g r e s s  o f  
i n d i v i d u a l s  a n d  g r o u p s  a s  a  v i t a l  p a r t  o f  t h e  l e a r n i n g  
e x p e r i e n c e .  
1 1 .  T h e  e l e m e n t a r y  s c h o o l  m e e t s  t h e  n e e d s  o f  t h e  c h i l d r e n  
w h i c h  a r i s e  f r o m  c o n d i t i o n s  p e c u l i a r  t o  t h e  c o m m u n i t y .  
1 2 .  T h e  o r g a n i z a t i o n  o f  t h e  e l e m e n t a r y  s c h o o l ,  t h o u g h  
f l e x i b l e ,  i s  c o n s i s t e n t  w i t h  i t s  p u r p o s e s  a n d  m e t h o d s  
o f  p r o c e d u r e .  
1 3 .  T h e  u s e  o f  t i m e  i n  t h e  e l e m e n t a r y  s c h o o l  i s  a  
r e f l e c t i o n  o f  p r o g r a m  n e e d s .  
14. The elementary school places each child in the 
best possible learning situation. 
15. The elementary school makes a deliberate effort 
to help children through periods of transition. 
16. The physical facilities, the equipment and 
instructional supplies of the elementary school 
contribute to the effectiveness of learning 
experiences. 
17. The elementary school makes effective use of the 
human resources of the school. 
18. The elementary school recognizes that the com-
munity offers many resources and actively seeks 
to use them. 
19. The elementary school has effective leadership 
from the principal. 
20. The school staff, children, parents, and members 
of the community contribute to policy formation 
and program development. 
21. The elementary school actively seeks to develop 
a competent staff. 
22. The elementary school provides optimum working 
conditions and relationships for its staff. 
23. The elementary school is a part of the community: 
it takes an active part in community affairs 
and seeks the cooperation of other community 
agencies in its own program. 49 
Dewey also believes that it is futile to establish specific 
aims of education, but he does give two very general over-all 
aims or objectives which are natural development and social effi-
ciency. 50 
23 
49The University of the State of New York, The State 
Education Department, A Design for Elementary Education in New 
York State (Albany: The-Universityof the State of New York-:-1955). 
50John Dewey, Democracy and Education (New York: The 
Macmillan Company, 1916), p. 130. --
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T h e  E d u c a t i v e  P r o c e s s .  I n  b o t h  E u r o p e  a n d  A m e r i c a  
e d u c a t i o n  h a d  b e c o m e  s o  f o r m a l  a n d  r i g i d  t h a t  i t  w a s  i n e v i t a b l e  
p r o g r e s s i v e  e d u c a t i o n  s h o u l d  i n d i g e n o u s l y  a r i s e .  T h i s  r e v o l t  c a m e  
m o r e  a s  a  p r o t e s t  a g a i n s t  c o l d l y  f o r m a l i z e d  t e a c h i n g  p r o c e d u r e s  
t h a n  " a s  t h e  o u t g r o w t h  o f  a  c o n c e r t e d  f o r m u l a t i o n  o f  n e w  e d u c a t i o n a l  
t h e o r y .  
1 1 5 1  
T h e  r e f i n e m e n t s  i n  t h e o r y  t h e  p r a g m a t i s t s  d e v e l o p e d  
c a m e  l a t e r .  O n e  o f  t h e s e  i n s i g h t s  w h i c h  h a s  r e c e i v e d  w i d e  
a c c e p t a n c e  i s  t h a t  t h e  c y c l e  o f  l e a r n i n g  i s  n o t  s o  m e c h a n i c a l  t h a t  
i t  m u s t  b e  o p e r a t e d  i n  f r o z e n  r i g i d i t y  o f  t i m e  s c h e d u l e s  a n d  s e g m e n t e d  
d e p a r t m e n t s  a n d  c o u r s e s .  5 2  
B u t l e r  e x p l a i n e d  t h a t  t h e  e d u c a t i v e  p r o c e s s  m u s t  h a v e  
f r e e d o m ,  f l o w , ,  a n d  v a r i e t y  l i k e  a n  a c t u a l  e x p e r i e n c e ,  a n d  t h e s e  
c y c l e s  m u s t  b e  c o n s i d e r e d  b a s i c .  5 3  
T h i s  m e a n s ,  m o r e  p r a c t i c a l l y ,  t h a t  t h e  u n i t  o f  s t u d y  
i s  n o t  n e c e s s a r i l y  a  g i v e n  c l a s s  p e r i o d  o r  g i v e n  c o u r s e ;  
i t  i s  a n  a r e a  w h i c h  i s  m a r k e d  o u t  b y  t h e  u n i t a r y  o r  c y c l i c a l  
c h a r a c t e r  o f  e x p e r i e n c e .  E f f e c t i v e  t e a c h i n g  w i l l  f l o w  
t h e r e f o r e  b y  s u c h  c y c l e s ;  a n d  t h e  e f f e c t i v e  t e a c h e r  w i l l  
g u i d e  l e a r n i n g  b y  h e l p i n g  g i v e  f o r m  t o  u n i t s  o f  s t u d y  w h i c h  
t r a n s c e n d  t h e  a r t i f i c i a l i t y  o f  c l a s s  p e r i o d s .  T h i s  i s  o n e  
w a y  i n  w h i c h  t h e  l e a r n i n g  o f  t h e  s c h o o l ,  a s  a  f o r m a l  
i n s t i t u t i o n  o f  s o c i e t y ,  w i l l  g o  b e y o n d  t h e  w a l l s  o f  t h e  
s c h o o l  t o  b e  f u s e d  a n d  i n t e r - r e l a t e d  w i t h  t h e  i n f o r m a l  
e x p e r i e n c e s  w h i c h  c o n s t i t u t e  l i f e .  5 4  
5  l B u t l e r ,  o p .  c i t . ,  p .  4 6 6 .  
5 3
I b i d .  
5 2 I b i d .  
5 4 I b i d .  
25 
The pragmatist teacher is a pragmatist first and a teacher 
second. He is interested in things he himself is doing and in solving 
each problem as it comes along. He has no general theory to cover 
the whole of experience as has the idealist. He is essentially an 
experimentalist or a trial and error man, solving problems as they 
arise as best he can, adapting himself to each new situation as it 
comes along, and as far as possible being "all things to all men. 11 55 
John Dewey gave examples of how the experimental 
method of teaching was carried out. In his "School and Society" 
he was explaining a class that was experimenting with eggs to 
determine the effect of the various degrees of temperature on albu-
men. Then the students were prepared not simply to cook the eggs, 
but also to understand the principle involved in the cooking of eggs. 56 
Dewey went on to say: 
I do not wish to lose sight of the universal in the 
particular incident. For the child simply to desire to 
cook an egg. and accordingly drop it in water for three 
minutes, and take it out when he is told, is not educative. 
But for the child to realize his own impulse by recognizing 
the facts, materials, and conditions involved, and then 
to regulate his impulse through that recognition, is 
educative. 
55Lodge, loc. cit. 
56John Dewey, The School and Society (Chicago: The 
University of Chicago Press, 1900), pp. 40-41. 
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I I I .  T H E  S T R E N G T H S  A N D  W E A K N E S S E S  O F  I D E A L I S M  
T h e  S t r e n g t h s  o f  I d e a l i s m .  T h e r e  a r e  t w o  g e n e r a l  c h a r a c -
t e r i s t i c s  o f  i d e a l i s m  w h i c h  b e s t  e s t i m a t e  t h e  s t r e n g t h  o f  i d e a l i s m .  
1 .  I d e a l i s m  m a k e s  t h e  r e a l i t y  o f  t h e  s e l f  t h e  m a i n  f o c a l  
p o i n t  o f  p h i l o s o p h i z i n g .  T h i s  b a s i c  i n t u i t i o n  i s  s o  v e r y  s t r o n g  i n  
e v e r y  i n d i v i d u a l  t h a t  a n y  p h i l o s o p h y  t o  b e  a t  a l l  a d e q u a t e  m u s t  d o  
j u s t i c e  t o  t h i s  i n t u i t i o n .  E a c h  p h i l o s o p h y  h a s  a  f o c a l  p o i n t  t h a t  i s  a  
b a s i c  i n t u i t i o n  c o m m o n  t o  m o s t  m e n .  H o w e v e r ,  n o n e  a r e  a s  b a s i c  
t o  e a c h  i n d i v i d u a l  a s  t h a t  t h e  s e l f  i s  r e a l .  5 7  
T h e  d e p e n d a b i l i t y  a n d  o r d e r l i n e s s  o f  N a t u r e ,  w h i l e  i t  
c a n  p r o v i d e  a  b a s i s  f o r  a  s y s t e m  o f  t h o u g h t ,  c a n  a n d  
c o m m o n l y  d o e s  y i e l d  a  s y s t e m  f r o m  w h i c h  t h e  s e l f  i s  
e x c l u d e d  a s  a  p r i m e  r e a l i t y .  A n d  w h a t  p r o f i t  i s  t h e r e  i n  
p h i l o s o p h i z i n g  i f  o n e  p h i l o s o p h i z e s  h i m s e l f  o u t  o f  t h e  
p i c t u r e ?  W h a t  d o e s  i t  p r o f i t  a  m a n  i f  h e  g a i n  a  w h o l e  
w o r l d  v i e w  a n d  l o s t  h i s  o w n  s o u l ?  •  •  •  P r a g m a t i s m  
c o m m a n d s  a  c e r t a i n  d e g r e e  o f  c o n f i d e n c e  b e c a u s e  o f  i t s  
i n s i s t e n c e  t h a t  e v e r y t h i n g  m u s t  b e  t r i e d  b y  t h e  f i r e  o f  
e x p e r i e n c e .  B u t ,  h e r e  a g a i n ,  i f  e x p e r i e n c e  i s  c o n s t r u e d  
a s  a n  i m p e r s o n a l  s t r e a m  o f  i n t e r a c t i o n  i n  w h i c h  i n d i v i d u a l s  
p a r t i c i p a t e ,  a n d  i f  e x p e r i e n c e  i s  r e p r e s e n t e d  a s  p o s s e s s i n g  
u s  a n d  n o t  b e i n g  p o s s e s s e d  b y  u s ,  h o w  a d e q u a t e  i s  t h i s  
p h i l o s o p h y  t o  t h e  s e n s e  o f  i m m e d i a c y  w h i c h  o u r  o w n  
p r i v a t e  e x p e r i e n c e  h a s ?  5 8  
2 .  T h e  s e c o n d  s t r e n g t h  o f  i d e a l i s m  i s  t h a t  i t  i s  a  " c o m p r e -
h e n s i v e  p h i l o s o p h y .  r r 5 9  I t  d e a l s  b o t h  w i t h  m e t a p h y s i c s  a n d  e p i s t e m o l o g y  
5 7 B u t l e r ,  o p .  c i t . ,  p .  2 6 9 .  
5 8 I b i d .  
5 9 I b i d . ,  p .  2 7 0 .  
as equally primary considerations. 
There is a consistency and interrelationship of prin-
ciples found necessary in both of these fields; this same 
consistency also follows through into matters of logic and 
into various realms of value; and the comprehensive 
system of thought resulting has been richly and fruitfully 
practiced in such important areas as education and 
1. . 60 re ig1on. 
Pragmatism denies this primary importance of physics 
and ontology. Butler further explains: 
In harmony with its theory of knowledg~. pragmatism 
has revamped the pattern of metaphysics and has proposed 
a world view in which there is no abiding reality, no 
substantial being. As compared, therefore, idealism 
stands alone in its consistent inclusiveness. 6 1 
The Weaknesses of Idealism. 1. One of the great 
weaknesses which is perhaps unavoidable is the difficulty to 
correctly understand idealism. For example, the common mis-
27 
conception that idealism is a visionary utopianism is held by many. 
Another misconception or rather mistaken identity is the identifi-
cation of idealism with some of the occult groups who are quite out 
of tune with social processes. A third misinterpretation is that 
particular philosophy interpreted mostly by Bishop Berkeley that 
nothing exists except in the mind of the individual. A fourth mis-
conception related by Butler is: 
60Ibid. 61Ibid. 
T h e  v e r s i o n  t h a t  i d e a l i s m  t e a f h e s  t h a t  t h e  c o n c e p t i o n s  
o r  i d e a s  w h i c h  a  g i v e n  m i n d ,  o r  w h i c h  t h e  s o c i a l  m i n d a  
f o r m s  c o n c e r n i n g  r e a l i t y  a r e  i d e n t i c a l  w i t h  r e a l i t y .  T h i s  
a g a i n  i s  a  k i n d  o f  s u b j e c t i v i s m  a n d  a l s o  a n  i d e n t i f i c a t i o n  
o f  s p e c i f i c  i d e a s  w i t h  r e a l i t y .  I d e a l i s m  h o l d s  n e i t h e r  o f  
t h e s e  c o n c e p t i o n s .  W h e r e a s  o u r  a p p r o x i m a t i o n s  o f  t h e  
n a t u r e  o f  r e a l i t y  m u s t  a l w a y s  t a k e  t h e  f o r m  o f  i d e a s , ,  t h e  
s p e c i f i c  i d e a s  w h i c h  w e  h a v e  a r e  n o t  t h e m s e l v e s  t h e  f u l l  
c o m p r e h e n s i o n  o f  r e a l i t y ;  r o o m  i s  a l  w a y s  l e f t  f o r  
i m p r o v e m e n t ,  g r o w t h ,  d e v e l o p m e n t ,  a n d  c o r r e c t i o n  
b e t w e e n  o u r  i d e a s  a n d  t h e  r e a l i t y  w h i c h  t h e y  s e e k  t o  
a p p r o x i m a t e .  Y e t  t h a t  r e a l i t y  i s  n o t h i n g  l e s s  t h a n  t h e  
s t u f f  o f  i d e a s . 1 1  n o t h i n g  l e s s  t h a n  M i n d . ,  n o t h i n g  l e s s  t h a n  
S p i r i t .  6 2  
2 .  A n o t h e r  w e a k n e s s  o f  i d e a l i s m  i s  a  s o r t  o f  b l i n d  a l l e y  
2 8  
s o m e  i d e a l i s t s  g e t  t h e m s e l v e s  i n t o  b y  a s s u m i n g  " t h a t  t h e  s y s t e m  o f  
c o n c e p t s  c o m p r i s i n g  t h e i r  p h i l o s o p h y  i s  u l t i m a t e  r e a l i t y  i t s e l f .  
1 1 6 3  
B y  p e r s i s t i n g  i n  t h i s  i n t e r p r e t a t i o n  t h e  i n d i v i d u a l  s h u t s  h i m s e l f  o f f  
f r o m  r e a l i t y  b y  a  u n i v e r s e  o f  c o n c e p t i o n s  w h i c h  c a n n o t  b e  e n d u r i n g .  
T h i s  a m o u n t s  t o  a  k i n d  o f  " i d o l a t r y  o f  i d e a s .  
1 1
6 4  B u t l e r  s a i d ,  
h o w e v e r ,  t h a t  " I n  t h e  f a c e  o f  t h e  p r o d d i n g  o f  r e a l i s m  a n d  p r a g m a t i s m , ,  
i t  i s  h a r d  t o  s e e  h o w  a n  i d e a l i s t  c o u l d  c o n t i n u e  t o  f o l l o w  t h i s  b l i n d  
a l l e y  f o r  l o n g .  
1 1
6  5  
3 .  A  t h i r d  w e a k n e s s  o f  i d e a l i s m  i s  t h a t  o f  s p e c ; : i f i c  
b l e n d s  o f  i d e a l i s m  s u c h  a s  t h e  c r i t i c a l  i d e a l i s m  o f  K a n t ,  t h e  c o l d n e s s  
6 2 I b i d  • •  p .  2 7 1  
6 4 I b i d .  
6 3 I b i d  • •  p .  2 7 2 .  
6 5 I b i d .  
and generality of such idealists as Basanquet, Bradley, Gentile, 
and Grace, and such idealists as J. A. Leighton who "emphasize 
the reality of the ind.ividual self at the expense of the reality of 
ultimate self as a unified and integrated being. 11 66 
IV. THE STRENGTHS AND WEAKNESSES OF PRAGMATISM 
The Strengths of Pragmatism. 1. The philosophy of 
pragmatism offers a day by day living which will help maintain 
mental health. We live one experience at a time. Whatever .is .in 
the past is in the past, and its study should only be undertaken to 
discover resources for a better understanding of the present. 
29 
What .is .in the future .is not yet ascertained and present experiences 
are learned to cope with future occurrences as they arise. This 
philosophy then brings much clarity to those who would dwell 
constantly .in the past or are .in such constant apprehension of what 
the future will bring that they are unable to understand or profit 
by present experiences. "This is also the counsel, .it so happens, 
of religious faith. 11 67 
2. Conventional induction and deduction of knowledge are 
3 0  
i n a d e q u a t e  a n d  n e e d  t h e  v i t a l i t y  o f  e x p e r i e n c e  t o  s u p p l e m e n t  t h e m .  
I t  w i l l  n o t  b e  a d e q u a t e  i n  i t s e l f  b u t  e x p e r i m e n t a t i o n  o f f e r s  s o m e  
p r o m i s e  o f  t h e  s u p p l e m e n t  n e e d e d  a n d  i n d i c a t i o n  o f  t h e  c h a r a e t e r  o f  
t h e  r e f o r m .  
6 8  
3 .  P r a g m a t i s m  k e e p s  t h e  s t u d e n t  c l o s e  t o  e x p e r i e n c e  
r a t h e r  t h a n  t h e  a r t i f i c i a l  f o r m a l  s e t t i n g s  t h a t  h a v e  c h a r a c t e r i z e d  m a n y  
i d e a l i s t i c  s c h o o l s .  I t  h e l p s  d i s c e r n  t h e  w a y s  o f  e x p e r i e n c e  a n d  
o f f e r s  s o m e  r e s o u r c e  i n  t h e  c o n t r o l  o f  e x p e r i e n c e .  I t  o f f e r s  t o  s o m e  
m e a s u r e  p o s s e s s i o n  o f  t h e  e s s e n c e  o f  l i f e  b u t  t h i s  p o s s e s s i o n  i s  n o t  
e n d u r i n g  n o r  d o e s  i t  t e l l  h o w  t o  b e  e s t a b l i s h e d  i n  a n  a b i d i n g  e x i s t e n c e  
a s  d o e s  i d e a l i s m .  6  9  
4 .  E v e n  t h o u g h  a  p u r e l y  p r a g m a t i c  e d u c a t i o n  h a s  m a n y  
s e r i o u s  l i m i t a t i o n s  i t  h a s  l e n t  i n s i g h t s  t o  e d u c a t i o n  t h a t  w i l l  n e v e r  
b e  e r a s e d .  I t  h a s  h e l p e d  u s  s e e  t h a t  t r u l y  e d u c a t i v e  h a p p e n i n g s  a r e  
n o t  l i m i t e d  t o  w h a t  t h e  t e a c h e r  d o e s ,  c l a s s  s e s s i o n s , ,  c o u r s e s  o f  
s t u d y  n o r  s c h e d u l e s ,  n o r  a n y  o t h e r  f o r m a l i t i e s  e d u c a t i o n  h a d  f a l l e n  
i n t o .  A l s o  a  s e n s i t i v i t y  t o  t h e  c y c l e s  o f  l e a r n i n g  h a s  b e e n  d e v e l o p e d  
t h r o u g h  t h e  h e l p  p r a g m a t i s m  h a s  g i v e n  u s  i n  d i s c e r n i n g  t h e  c y c l e s  
o f  e x p e r i e n c e .  7 0  
6 8 I b i d .  
6 9 1 b i d .  
7 0 1 b i d .  
31 
The Weaknesses of Pragmatism. 1. Pragmatism has a 
peculiar genius of following the ways of spirit without either 
possessing its essence or believing in the existence of spirit. 
It is therefore unsatisfactory in representing human existence to 
to us. 
2. Pragmatism applies the experimental method to each 
new situation as it arises; however, other methods need be used 
also, especially in initiating action which directs events over a 
long period of time. 
3. There should be room for a watchful providence that 
sometimes delivers us from difficulties rather than coldly basing 
all hopes on experience. 
4. Meanings are closely related to events and objects 
grounded more basically in mind. The mind does need experience 
to operate with to make meanings but there must be a mind to 
conceive them. 
5. There is only a continuity in the epistemology and 
social order of pragmatism while in almost every other realm of 
thought there is multiplicity and discontinuity. 
6. There is an incompleteness to the philosophy of 
pragmatism. Whereas it is a definite improvement over naive 
opportunism, which regards life as just one thing after another, it 
3 2  
s t i l l  d o e s  n o t  g o  f a r  e n o u g h  i n  a t t a i n i n g  a  p h i l o s o p h y  o f  t r u e  m e a n i n g  
a n d  u l t i m a t e  u n i t y .  
7 .  P r a g m a t i s m  s t a t e s  t h a t  n a t u r e  i s  t h e  p r o d u c t  o f  t h e  
s a m e  s p i r i t  a s  m a n .  T h e r e f o r e ,  m a n  i s  b u t  a  p i e c e  o f  s o c i e t y  
w h o  t h i n k s  b e c a u s e  h e  l e a r n e d  t h e  u s e  o f  w o r d s  f r o m  s o c i e t y ,  o n e  
w h o  h a s  s e l f h o o d  b e c a u s e  s o c i e t y  t a u g h t  h i m  h e  h a d  i t .  
8 .  P r a g m a t i s m  a t t e m p t s  t o  d i v o r c e  t h e  w a y s  o f  s p i r i t  
f r o m  t h e  e s s e n c e  a n d  e x i s t e n c e  o f  s p i r i t .  
7
1  T h u s  n o  m e a n i n g  i s  
g i v e n  f o r  t h e  w o r d  " i s . "  E v e r y t h i n g  i s  o p e r a t i o n a l  o r  i n  m o t i o n .  
I t  i s  s p i r i t  t h a t  s u p p l i e s  t h e  u l t i m a t e  m e a n i n g  a n d  b a s i s  o f  e x i s t e n c e .  
9 .  P r a g m a t i s m  p r o p o s e s  t h e  i n d i v i d u a l  s o c i a l  l i f e  
p r o c e s s  i s  t h e  b a s i s  o f  v a l u e s ,  w h e r e a s  i t  i s  t r u e  t h a t  s o m e  v a l u e s  
d o  h a v e  a s  t h e i r  b a s i s  o f  e x i s t e n c e  t h i s  p r o c e s s ,  t h e  u l t i m a t e  g o o d .  
A l l  o t h e r  v a l u e s  a r e  o n l y  a p p r o x i m a t i o n s  a n d  o n l y  t h e  u l t i m a t e  
w i l l  r e m a i n  i n  t h e  e n d .  
1 0 .  T h e  a d e q u a c y  o f  p r a g m a t i < ( _  e t h i c s  c a n  b e  q u e s t i o n e d .  
I t  s e t s  a  v e r y  h i g h  s t a n d a r d  b u t  t h e  q u e s t i o n  s t i l l  r e m a i n s  a s  t o  
i t s  a p p l i c a t i o n  t o  e v e r y  m o r a l  s i t u a t i o n .  M o r a l  v a l u e  m u s t  b e  
s a t i s f a c t o r y  t o  t h e  u l t i m a t e  r e q u i r e m e n t s  o f  s e l f h o o d ,  i n  a d d i t i o n  
t o  t h e  s i t u a t i o n  a t  h a n d .  
1 1 .  A  f u r t h e r  w e a k n e s s  o f  p r a g m a t i s m  i s  t h a t  D e w e y  d o e s  
7 1  I b i d .  ,  p .  4  7  8  
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not give enough place in his aesthetics to negative values. Positive 
values are usually preferred, but there is an appreciation for art 
which preserves such things as ugliness, anguish, despair, 
suffering, ambition,, etc. 7 2 
72Ibid., p. 479. 
C H A P T E R  I I I  
S Y N T H E S I S  A N D  C O N C L U S I O N S  
T h e  p h i l o s o p h i e s  o f  I d e a l i s m  a n d  P r a g m a t i s m  h a v e  m a n y  
t e n e t s  w h i c h  a r e  i n  m a r k e d  c o n t r a s t .  T h e s e  t e n e t s ,  b e i n g  t h e  
d i r e c t  a n t i t h e s i s  o f  o n e  a n o t h e r ,  w o u l d  s e e m  i n c o m p a t i b l e .  H o w e v e r ,  
t h e s e  d i f f e r e n c e s  a s  t h e y  a r e  a p p l i e d  t o  e d u c a t i o n a l  m e t h o d  n e e d  
n o t  b e  s o  g r e a t .  
A s  m o r e  a n d  m o r e  w r i t i n g s  a n d  v i e w s  w e r e  r e v i e w e d ,  i t  
s e e m e d  a p p a r e n t  t h a t  t h e  m o r e  m o d e r n  t h e  v i e w  t h e  a c t u a l l y  c l o s e r  
t h e  p h i l o s o p h e r s  a r e  b e c o m i n g  i n  m a n y  o f  t h e i r  o p i n i o n s .  T h i s  w a s  
e s p e c i a l l y  a p p a r e n t  i n  t h e  f a i r l y  r e c e n t  w r i t i n g s  o f  D e w e y  a n d  H o r n e .  
E a c h  m a n  i s  g e n e r a l l y  g i v e n  c r e d i t  a s  t h e  f o r e m o s t  s p o k e s m a n  o f  
h i s  s c h o o l ;  D e w e y  t h e  P r a g m a t i s t ,  a n d  H o r n e  t h e  I d e a l i s t .  
B e f o r e  t h e  t u r n  o f  t h e  c e n t u r y  w h e n  c l a s s i c  i d e a l i s m  w a s  
t h e  g e n e r a l  e d u c a t i o n a l  p h i l o s o p h y  i n  v o g u e ,  s o m e  e d u c a t o r s ,  m o r e  
e s p e c i a l l y  J o h n  D e w e y ,  c a m e  t o  t h e  c o n c l u s i o n  t h a t  e d u c a t i o n  i n  
o r d e r  t o  b e  f u n c t i o n a l  m u s t  b e  b a s e d  o n  e x p e r i e n c e  a n d  p r a c t i c a l i t y .  
T h e y  b e l i e v e d  t h a t  l e s s o n s  l e a r n e d  t h r o u g l )  e x p e r i e n c e  a r e  m e a n i n g f u l  
a n d  a r e  r e t a i n e d  b y  t h e  s t u d e n t .  S i n c e  m a n y  p e o p l e  l o o k  t o  t h e i r  
e d u c a t i o n  a s  a  m e a n s  o f  m a k i n g  a  l i v e l i h o o d ,  t h e  c u r r i c u l u m  m u s t  b e  
practical. If a dispute or discourse has no practical difference .. 
then of what practical use is it to the students' education? This 
view was in truth being completely ignored in many classical 
schools. However .. since the modern progressive pragmatic 
school and .its philosophy of education became so dominant on the 
American scene .. the idealistic schools have actually incorporated 
many progressive ideals in their philosophy. For example .. Horne 
conceded that we learn by experience even though he qualified this 
by adding we would be better off without some of that experienqe. 
In his definition of the curriculum he included occupations,, 
productions,, achievement,, exercise .. and activity, all of which 
Dewey and the pragmatists sought to include in the curriculum. 
Further study and review revealed that the conflict 
between the two philosophies was due more to the tendency of each 
limiting .itself to .its own ideals, rather than that the philosophies 
are in opposition to one another. The pragmatists have filled in 
a large gap that was being ignored by most classic idealists, 
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much of which has been incorporated by idealists. The pragmatists 
for the most part., however., have limited themselves to this gap 
and have ignored the further teaching of the idealists on the grounds 
that these ideals of soul and spiritual growth .. the hereafter, the 
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e d u c a t i o n  f o r  t o t a l  s p i r i t u a l  g r o w t h  r a t h e r  t h a n  i m m e d i a t e  p h y s i c a l  
e a r t h l y  g r o w t h ,  t h e  r e a l i z a t i o n  o f  t h e  s e l f ,  a n d  t h e  l i k e ,  a r e  
i m p r a c t i c a l  s u b j e c t s  a n d  h a v e  n o  i m m e d i a t e  a p p l . i c a t i o n  t o  i m m e d i a t e  
n e e d s .  T h e  p r a g m a t i s t s  a r e  n o t  i n  t o t a l  d i s a g r e e m e n t  w i t h  a l l  
i d e a l i s t i c  t e a c h i n g s ,  b u t  t h e y  w o u l d  r a t h e r  d e v o t e  t h e i r  t i m e  a n d  
e n e r g i e s  t o  m o r e  i m m e d i a t e ,  p r a c t i c a l  p r o b l e m s  t h a t  h a v e  a  
f u n c t i o n a l  a p p l i c a t i o n  t o  t h e  l i f e  a s  i t  i s  b e i n g  l i v e d  t o d a y ,  r a t h e r  
t h a n  t o  a  s p i r i t  l i f e  t h a t  m a y  b e  l i v e d .  
S o  t h e  p r o b l e m  o f  f o r m i n g  a  Q _ Q m p r o m i s e  o f  t h e  t w o  
p h i l o s o p h i e s  i s  n o t  s o  m u c h  t h a t  o f  b r i n g i n g  t o g e t h e r  o p p o s i n g  
o p i n i o n s  a s  i t  i s  t o  d e v e l o p  m o r e  o f  a n  a p p r e c i a t i o n ,  a n d  w h e r e  
p o s s i b l e  a n  a c t u a l  i n c o r p o r a t i o n  o f  t h e  o t h e r ' s  v i e w s .  T h e r e  a r e ,  
o f  c o u r s e ,  s o m e  i n c o n s o l a b l e  i s s u e s  o f  w h i c h  t h e r e  a r e  v e r y  
d e f i n i t e  d i f f e r e n c e s  o f  o p i n i o n  s u c h  a s  ( 1 )  t h e  a c t u a l  m e a n i n g  o f  
e d u c a t i o n ,  t h a t  i s  e d u c a t i o n  f o r  w h a t  p u r p o s e ,  ( 2 )  t h e  r e a l i z a t i o n  
o f  t h e  s e l f  a n d  t h e  h e r e a f t e r  v s .  t h e  p r a c t i c a l  d e m a n d s  o f  e v e r y -
d a y  l i f e ,  ( 3 )  t h e  n a t u r e  o f  m i n d ,  ( 4 )  t h e  p l a c e  o f  e x p e r i e n c e  a n d  
e x p e r i m e n t a t i o n  i n  t h e  c u r r i c u l u m ,  ~5) t h e  q u e s t i o n  o f  i n d i v i d u a l  
c a p a h i l i t i e s  t o  u n d e r s t a n d  a n d  m a i n t a i n  m e n t a l  h e a l t h ,  ( 6 )  b a s i n g  
a l l  h o p e  o n  e x p e r i e n c e  r a t h e r  t h a n  o n  a  d i v i n e  p r o v i d e n c e  t h a t  c a n  
a l s o  h e l p  i n  t i m e  o f  n e e d ,  ( 7 )  t h e  p l a c e  o f  e v i l ,  ( 8 )  t h e  c a p a b i l i t i e s  
or potentialities of the child at time of birth, (9) absolute good vs. 
present life good. 
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In synthesizing the work reviewed of these differences of 
philosophies. the writer will attempt to show how they can be 
philosophically maintained by each and a compromise or common 
ground reached as they apply to education: 
1. The meaning of, or the purpose of education, is 
quite different for the pragmatist than it is for the idealist. 
For the 1 atter • education is for the growth and development of the 
soul so that the ultimate or absolute spirit, that is immortal, may 
gain and progress. For the pragmatist, the purpose of education 
means a better preparation for the pupil to meet the needs of his 
present life on earth. Whereas these basic philosophies differ 
widely, the actual application and method of instruction need not 
be so different regardless of underlying philosophy. Education for 
each purpose has many common grounds and methods. 
Through this realization that a common ground of method 
can be achieved to some degree by the opposing philosophies, the 
idealistic and pragmatic teacher or supervisor will be better enabled 
to work side by side in harmony and common agreement as to method 
and course of study and still maintain their individual philosophies. 
M a n y  s u b j e c t s  w i l l  a c h i e v e  t h e  r e s u l t s  o f  e a c h  p h i l o s o p h y  e v e n  
t h o u g h  e a c h  m a y  s t u d y  t h a t  s a m e  s u b j e c t  f o r  a  d i f f e r e n t  p u r p o s e .  
T h e  r e a l l y  w i d e  d i f f e r e n c e s  o f  s u b j e c t s  w h e r e  e a c h  h a s  o n l y  i t s  
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o w n  a p p l i c a t i o n  g e n e r a l l y  c o m e  i n  h i g h e r  e d u c a t i o n  d u r i n g  w h i c h  
t i m e  t h e  s t u d e n t  s h o u l d  h a v e  h a d  a  f a i r  o p p o r t u n i t y  t o  f o r m  a  
p h i l o s o p h y  o f  h i s  o w n ,  a n d  c h o o s e  t h e  c o u r s e  o f  s t u d y  h e  w i l l  f o l l o w .  
2 .  A n  i m p o r t a n t  d o c t r i n e ,  m o r e  e s p e c i a l l y  f o r  t h e  
i d e a l i s t s ,  i s  t h e  r e a l i z a t i o n  o f  t h e  s e l f .  A  s y s t e m  o r  p h i l o s o p h y  o f  
l i f e  b a s e d  o n  a  s y s t e m  t h a t  d o e s  n o t  i n c l u d e  t h e  r e a l i t y  o f  t h e  s e l f  
i s  u n i m a g i n a b l e  t o  t h e  i d e a l i s t .  H e  w i l l  s a y ,  " W h a t  g o o d  i s  i t  t o  
p h i l o s o p h i z e ,  i f  o n e  p h i l o s o p h i z e s  h i m s e l f  o u t  o f  t h e  p i c t u r e ? "  
W h i l e  t h e r e  i s  a r g u m e n t  a m o n g  t h e  i d e a l i s t s  a s  t o  w h e t h e r  t h e  s e l f  
r e m a i n s  a n  i n d i v i d u a l  t h r o u g h o u t  e t e r n i t y  o r  b e c o m e s  a  p a r t  o f  o n e  
g r e a t  s e l f  o r  s p i r i t ,  t h e y  a l l  h o l d  t h a t  t h e  s e l f  i s  a  r e a l i t y .  
T h e r e  a r e  m a n y  p r a g m a t i s t s  w h o  b e l i e v e  t h e  s e l f  i s  
m o r e  t h a n  a  p h y s i c a l  b o d y  a n d  t h a t  i t  i s  c a p a b l e  o f  d e v e l o p i n g  i n t o  
a  l a r g e r  s e l f  a n d  u l t i m a t e l y  a c h i e v i n g  i m m o r t a l i t y .  T h e r e  a r e  o t h e r  
p r a g m a t i s t s  w h o  b e l i e v e  a s  t h e  r e a l i s t s  d o ,  t h a t  t h e  o n l y  r e a l i t y  o f  
t h e  s e l f  i s  t h e  p h y s i c a l  b o d y  a n d  i t s  e x i s t e n c e  o n  e a r t h .  M o s t  p r a g -
m a t i s t s  b e l i e v e ,  h o w e v e r ,  t h a t  t h e  s e l f  i s  a  r e a l i t y  a n d  t h e r e  m a y  
o r  m a y  n o t  b e  s u p e r n a t u r a l  c o n n o t a t i o n s .  T h e s e  c o n n o t a t i o n s  a r e  
only considered if through the pragmatic method some practical 
consequence will develop. 
39 
Here again,, these two basic philosophies seem incompat-
ible. The pragmatists take the objective view,, whereas the idealists 
take the more subjective view. Are we educating for immortal 
life,, or for the everyday needs of a limited life that ends with 
death? A compromise of these views has started with men like 
Dewey and Horne,, who have achieved some balance of objectivity 
and subjectivity in education. Each does have something to offer 
the other. If through appreciation and tolerance of one another a 
balance on this point can be achieved,, the over-all education of the 
student can be enhanced by the fact that the student will be enabled 
to face the reality of life and immediate problems,, and still feel 
the necessity to pursue more subjective truths. 
3. One of the prime differences of agreement between 
the pragmatic realistic schools and the idealistic schools lies in 
the concept of the nature of the mind. The pragmatists hold that 
the mind and body constitute one organic unity,, while the idealists 
believe that the mind is a separate or isolated entity caught and 
imprisoned in the body. If a liberal interpretation of the other's 
philosophy can be taken by each opposing school,. then the differences 
89343 
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n e e d  n o t  b e  s o  g r e a t , ,  a n d  t h e  i n f l u e n c e s  t h e y  h a v e  o n  t h e  c h i l d r e n  
c a n  b e  s i m i l a r .  F o r  e x a m p l e ,  t h e  p r a g m a t i s t s  h o l d  t h a t  t h e  b o d y  i s  
p a r t  o f  t h e  c h i l d ,  a n d  h e  b r i n g s  t h a t  p a r t  a s  w e l l  a s  h i s  m i n d  t o  
s c h o o l .  T h e  w h o l e  c h i l d  m u s t  b e  e d u c a t e d ,  n o t  j u s t  t h e  m i n d .  
B y  b e l i e v i n g  i n  a  m o n i s t i c  p h i l o s o p h y  i n  w h i c h  t h e  m i n d  a n d  b o d y  
a r e  i n s e p a r a b l e  a n d  o n e ,  t h e  e d u c a t i o n  o f  t h e  w h o l e  c h i l d  i s  
a u t o m a t i c a l l y  u n d e r t a k e n .  T h e  i d e a l i s t s  h o l d  t h a t  t h e  b o d y  i s  m e r e l y  
a  p r i s o n  h o l d i n g  t h e  m i n d  f o r  t h e  d u r a t i o n  o f  l i f e  o n  e a r t h ;  t h e r e f o r e ,  
t h e  e d u c a t i o n  o f  t h e  m i n d  i s  t h e  i m p o r t a n t  e m p h a s i s  f o r  t h e  o v e r -
a l l  g r o w t h  o f  t h e  s p i r i t .  
E a c h  s i d e  c a n  r e a d i l y  r e c o g n i z e  t h a t  c e r t a i n  a t t e n t i o n  
m u s t  b e  p a i d  t o  t h e  p h y s i c a l  e d u c a t i o n ,  i f  f o r  n o  o t h e r  r e a s o n  t h a n  
t o  f a c i l i t a t e  t h e  e d u c a t i o n  o f  t h e  m i n d .  I f  p r o p e r  p h y s i c a l  d e v e l o p -
m e n t  a n d  c a r e  a r e  n o t  a c h i e v e d ,  t h e n  t h e  e d u c a t i o n  o f  t h e  m i n d  
a l s o  w i l l  s u f f e r  b e c a u s e  o f  p h y s i c a l  d i s t r a c t i o n s .  T h e r e  i s  d a n g e r  
o n  b o t h  s i d e s .  T h e  p r a g m a t i s t  c a n  d e v o t e  t o o  m u c h  a t t e n t i o n  t o  
t h e  d e v e l o p m e n t  o f  t h e  b o d y  a t  t h e  e x p e n s e  o f  m i n d  d e v e l o p m e n t ;  
w h e r e a s ,  t h e  a n t i t h e s i s  c a n  b e  t r u e  w i t h  t h e  i d e a l i s t .  N o w  . i f  e a c h  
w i l l  m o r e  l i b e r a l l y  i n t e r p r e t  h i s  o w n  p h i l o s o p h y ,  n e i t h e r  n e e d  
d e p a r t  f r o m  h i s  o w n  i d e a l s  a n d  t h e  w h o l e  c h i l d  w i l l  b e  e d u c a t e d  i n  
a  c o m m o n  w a y  e v e n  t h o u g h  t h e  b a s i c  p h i l o s o p h i e s  d i f f e r .  T h e  
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idealist will devote instruction and time to both physical and mental 
development because one facilitates the other, and the pragmatist 
will do the same because in his philosophy they are the same and 
should be educated together. 
4. Pragmatism was developed with the main tenet that 
experience and experimentation are the proving ground .in which 
the worth of all things is made plain. John Dewey's experimental 
school was built around the philosophy that we learn by experiences, 
both actual and vicarious. These actual experiences should be 
afforded the student rather than a continuous presentation of the 
more vicarious and exclusive experiences of the textbook recitation 
and lecture of idealism. As has been previously stated, many of the 
more modern idealists have accepted and included actual experience 
teaching in their curriculum. The idealist does not, however, carry 
teaching by actual experience as far as the pragmatist does. The 
idealists say that learning by experience as a consistent policy 
means that knowledge is not introduced until a need for that knowledge 
arises. Then the need can be satisfied by actual experience. The 
idealists go on to say that this can be a very dangerous thing in 
life. For it is sometimes better to have some knowledge to cope 
with an emergency, even though it be vicarious, than to attempt to 
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l e a r n  f r o m  t h e  e x p e r i e n c e .  T h i s  i s ,  o f  c o u r s e ,  r e l a t e d  t o  t h e  m o r e  
e x t r e m e  e m e r g e n c i e s  w h i c h  m a y  o r  m a y  n o t  a r i s e  i n  a  l i f e t i m e .  
B e t w e e n  t h e s e  t w o  v i e w s ,  w h i c h  a r e  a g r e e d  t h a t  w e  l e a r n  b y  
e x p e r i e n c e ,  t h e r e  s e e m s  t o  b e  a  v e r y  g r e a t  n e e d  f o r  a  c o m p r o m i s e  
o f  i d e a l s .  A c t u a l  e x p e r i e n c e s  s h o u l d  b e  p r e s e n t e d ,  b u t  i t  i s  n o t  
a l w a y s  f e a s i b l e  o r  p o s s i b l e  t o  e m p l o y  t h e m ,  a n d  s o m e  v i c a r i o u s  
t e x t b o o k  e x p e r i e n c e  c a n  b e  v e r y  h e l p f u l .  
5 .  T h e  p r a g m a t i c  p h i l o s o p h y  i s  v e r y  s t a b i l i z i n g  t o  t h e  
m e n t a l  h e a l t h  o f  m a n y  p e o p l e  w h o  g e t  l o s t  f r o m  r e a l i t y  i n  t h e  
p h i l o s o p h y  o f  i d e a l i s m .  T h e  q u e s t i o n  a r i s e s  w h e t h e r  t h e  c u r r i c u -
l u m  s h o u l d  b e  l i m i t e d  o n l y  t o  t h e  s t u d y  o f  s t r i c t l y  r e a l i s t i c  l i f e  
n e e d s ,  o r  s h o u l d  i t  a l s o  i n c l u d e  t h e  c o n t e m p l a t i o n  o f  s u c h  a p p a r e n t l y  
i n c o n s e q u e n t i a l  i d e a l i s t i c  t h i n g s  a s  h o w  m a n y  a n g e l s  c a n  d a n c e  o n  
t h e  h e a d  o f  a  n e e d l e ,  o r  t h e  a t t e m p t  t o  f o l l o w  a  t r u t h  i n t o  i n f i n i t y .  
S o m e  p r a g m a t i s t s  b e l i e v e  t h e  p a s t  s h o u l d  b e  s t u d i e d  t o  a s c e r t a i n  
p r e s e n t  n e e d s .  T h e  f u t u r e  i s  n o t  y e t  a s c e r t a i n e d ;  s o  p r e s e n t  
e x p e r i e n c e s  s h o u l d  b e  s t u d i e d  t o  l e a r n  t o  c o p e  w i t h  f u t u r e  o c c u r -
r e n c e s  a s  t h e y  a r i s e .  T h i s  p r a g m a t i c  v i e w  i s  t o o  a d a m a n t  f o r  
m a n y  p r a g m a t i s t s .  I t  i s ,  h o w e v e r ,  a  v e r y  s a f e  p h i l o s o p h y ,  
e s p e c i a l l y  f o r  t h o s e  w h o  c o n s t a n t l y  d w e l l  i n  t h e  p a s t ,  o r  a r e  i n  s u c h  
c o n s t a n t  a p p r e h e n s i o n  o f  w h a t  m a y  h a p p e n  i n  t h e  f u t u r e  t h a t  t h e y  a r e  
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unable to profit by present experiences. But what of the others who 
aren't lured by the past or apprehensive of the future and des.ire to 
understand more of the development of beings? If the arguing of 
how many angels can dance on the head of a needle can give some 
.insight or understanding of the .immensity of, and the possibilities 
of the hereafter, then why .is it not a practical subject for this 
particular student? If attempting to understand an absolute can give 
some comprehension of what .infinity means, then also why .is it not 
a practical subject for this particular student? Here, then, the 
compromise becomes a matter of .individual attitude and capacity. 
The pragmatic studies will hold his feet on the ground and facilitate 
his present needs, while his .idealistic teachings can help satisfy 
his quest for the life hereafter. Even though the individual may be 
one in need of the stahiliz.ing influence of pragmatism, some 
knowledge of what .idealism is, and what it explores, is desirous 
if only to strengthen the convictions of pragmatism. 
6. There .is a danger .in the v.iew that some extreme 
pragmatists take in relying on and bas.ing all hope on experience. 
There should be room .in forming a compromise for a divine 
providence that can in time of great need be turned to for guidance 
and help. However close to a true philosophy of life an 
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i n d i v i d u a l  m a y  b e l i e v e  h e  h a s  a p p r o a c h e d ,  t h e r e  i s  s t . i l l  m u c h  t o  b e  
l e a r n e d .  I t  i s  d o u b t f u l  t h a t  a n y  m o r t a l  m a n  h a s  e v e r  k n o w n  
c o m p l e t e  t r u t h .  B e c a u s e  o f  t h i s  i n c o m p l e t e n e s s ,  i t  i s  n e c e s s a r y  
t o  f i l l  t h e  g a p  t h a t  l i e s  b e t w e e n  t h e  i n d i v i d u a l ' s  c a p a b . i l i t i e s  a n d  
c o m p l e t e  t r u t h .  T h i s  g a p  i s ,  o f  c o u r s e ,  w i d e r  f o r  s o m e  t h a n  f o r  
o t h e r s ,  a n d  e a c h  i n d i v i d u a l  s h o u l d  b e  a w a r e  o f  i t s  e x i s t e n c e .  
7 .  T h e  i d e a l i s t i c  a n d  p r a g m a t i c  c o n c e p t s  o f  t h e  c a p a -
b i l i t i e s  a n d  c a p a c i t i e s  o f  t h e  i n d i v i d u a l  a t  t h e  t i m e  o f  b i r t h  d i f f e r  
g r e a t l y ,  b u t  t h i s  d i f f e r e n c e  n e e d  n o t  b e  c a r r i e d  t o  t h e  c u r r i < ( u l u m .  
T h e  m a j o r i t y  o f  i d e a l i s t s  b e l i e v e  t h a t  a  c h i l d  i s  b o r n  i n  
s i n ,  a n d  m u c h  e d u c a t i o n  m u s t  b e  d e v o t e d  t o  m o r a l i s t i c  t e a c h i n g s  t o  
o v e r c o m e  t h i s  b a s i c  a n d  a l w a y s  p r e s e n t  s i n .  M a n y  o t h e r  i d e a l i s t s  
b e l i e v e  t h e  c h i l d  i s  n e i t h e r  g o o d  n o r  b a d  a t  t h e  t i m e  o f  b i r t h ,  b u t  h e  
c a n  b e c o m e  e i t h e r  d e p e n d i n g  o n  h i s  s u r r o u n d i n g  i n f l u e n c e s . ,  e n v i r o n -
m e n t ,  a n d  h i s  o w n  w i l l .  
I n  e i t h e r  c a s e  t h e  p u p i l  h a s  c e r t a i n  c a p a b i l i t i e s  t h a t  h i s  
s p i r i t  h a s  g a i n e d  b y  p a s t  e x p e r i e n c e s .  T h e  i d e a l i s t  t e a c h e r  t r i e s  
t o  b r i n g  t h e  t r a n s i t i o n  o f  t h e  p o t e n t i a l  t o  t h e  a c t u a l  a n d  g u i d e  t h e  
p u p i l  t o  a  r e a l i z a t i o n  o f  t r u e  v a l u e s .  T o  t h e  p r a g m a t i s t ,  t h e  i n d i v i d u a l  
b e c o m e s  a  n e w  i n d i v i d u a l  a t  t h e  t i m e  o f  b i r t h  a n d  r e m a i n s  a n  i n d i v i d u a l  
o n l y  f o r  t h e  p e r i o d  o f  l i f e  o n  e a r t h .  I n  o r d e r  t o  f a c i l i t a t e  a  h a p p y  a n d  
p r o g r e s s i v e  l i f e ,  c e r t a i n  v a l u e s  a s  t o  c h a r a c t e r ,  a t t i t u d e ,  a n d  a  g e n e r a l  
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way of life must of a necessity become part of the curriculum. 
In forming a compromise of these opposing views, it can 
be seen that regardless of the reason each has for teaching the way 
he does, both are in agreement that a happy life may come from a 
good life. Therefore, certain moral considerations and teaching 
should be given. Each, then, may teach the same values even 
though each has a different purpose in mind for the individual. 
8. To the idealist evil has a definite place and definite 
reason for existing. He believes that since the earth is merely a 
proving ground for soul growth, where the lessons of ultimate truth 
are learned, there must be a system of evil in an order where a 
man is free to prove himself worthy to rise above the temptations 
of evil and realize the ultimate goodness of God. 
The pragmatist believes that a man has the possibility of 
achieving a purposeful control of himself, and he is able to make 
the best of the circumstances his experiences present. Evil then, to 
the pragmatist, is merely the failure of man to stand up to life and 
face the situations his experiences present and demand. Even though 
the concept of evil is different, a compromise of the two philosophies 
can be drawn from the fact that each philosophy believes evil to be a 
thing that man to the extent of his capabilities can rise above through 
proper education, experience, and will. Education, then, can be 
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j o i n t l y  d e v o t e d  t o  h e l p i n g  t h e  i n d i v i d u a l  r i s e  a b o v e  e v i l  t h r o u g h  
e i t h e r  a n  . i d e a l i s t i c  o r  p r a g m a t i c  a p p r o a c h .  
9 .  T h e  t r u t h  o f  g o o d n e s s  t o  t h e  . i d e a l i s t  i s  a n  a b s o l u t e .  
T h e  o b j e c t i v e  o f  m a n  i s  t o  r e a c h  a  r e a s o n a b l e  a c h i e v e m e n t  o f  t h a t  
t r u t h .  T o  t h e  p r a g m a t i s t ,  g o o d n e s s  . i s  t h e  a v o i d a n c e  o f  e v i l ,  w h i c h  
i s  t h e  s h o r t c o m i n g s  o f  m a n .  H e r e ,  a s  i n  t h e  d i s c u s s . i o n  o f  t h e  p l a c e  
o f  e v i l ,  t h e  c o m p r o m i s e  c o m e s  i n t o  p l a y  w i t h  t h e  c o m m o n  f a c t o r  
t h a t  g o o d n e s s ,  t o  a  r e a s o n a b l e  d e g r e e ,  c a n  b e  a c h i e v e d  b y  m a n  
a n d  s h o u l d  b e  d e v e l o p e d  . i n  h i s  e d u c a t i o n .  
I n  m a n y  o f  o u r  p u b l i c  s c h o o l s  a n d  c o l l e g e s ,  t h e  f a c u l t i e s  
h a v e  t e n d e d  t o  d r i f t  . i n t o  c u l t s ,  e a c h  o p p o s . i n g  l i t e r a l l y  t h e  p h i l o s o p h y  
o f  t h e  o t h e r .
1  
T h . i s  a t t i t u d e  c a n  n e v e r  r e s u l t  . i n  t r u l y  g o o d  e d u c a t i o n .  
F o r t u n a t e l y  . i n  r e c e n t  y e a r s  t h e r e  h a s  b e e n  s o m e  c o m p r o m i s e  o f  
. i d e a l s ,  s u c h  a s  i n  t h e  c a s e  o f  D e w e y  a n d  H o r n e .  T h e s e  t w o  m e n  
t o g e t h e r  h a v e  p r e s e n t e d  t h e  p r a g m a t i c  c o m p r o m i s e  a s  . i s  e x e m p l i f i e d  
i n  t h e  c o r r e s p o n d e n c e  t h e  t w o  m e n  h a v e  h a d .  2  M o s t  o f  t h e  c o n c l u s i o n s  
r e a c h e d  . i n  t h . i s  s t u d y  h a v e  b e e n  b a s e d  o n  s u c h  a  w i l l i n g n e s s  o f  t h e  
o p p o s i n g  p h i l o s o p h y  t o  r e c o g n i z e  a n d  a p p r e c i a t e  t h e  v i e w s  o f  t h e  
o t h e r .  
1  H a r o l d  R u g g  a n d  W i l l i a m  W i t h e r s ,  S o c i a l  F o u n d a t i o n s  
o f  E d u c a t i o n  ( N e w  Y o r k :  P r e n t i c e - H a l l ,  I n c . ,  1 9 5 5 ) ,  p .  7 1 9 .  
2
H e r m a n  H o r r e l l  H o r n e ,  T h . i s  N e w  E d u c a t i o n  ( N e w  Y o r k :  
T h e  A b i n g d o n  P r e s s ,  1 9 3 1 ) .  - - - -
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As has been previously stated, many of these philosophical 
views are entirely incompatible. However, as they are applied to 
educational theory and method, many common grounds can be reached. 
At least a harmony of method and rapport among the people in 
education can be achieved to a better degree, even though each may 
have a different philosophy of life. 
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